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ABSTRACT 
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Brigham Young University (Utah). Approximately 60 hours of commercial 
television videos, most in Mandarin Chinese, were recorded from 
Taiwan television. A pilot test of 5 commercials was conducted. Ten 
students were given pretests and posttests for each of the video and 
audio lessons during a 12-lesson course. There was a significant 
difference in student comprehension between video and audio sessions. 
Results of a statistical analysis suggest that although both methods 
produce gains, the use of video is shown be more effective in 
developing student comprehension than the use of audio alone The 
audio-only approach did not offer as many cues to meaning and 
students wera dependent on the instructor to explain things not seen. 
It is suggested that the potential impacts of teacher bias and 
training and test design be investigated in more detail as well as 
the potential impact of television commercial impact versus 
television programming impact. (Contains 86 references.) (NAV) 
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Chapter 1 



IXTRODUCTIOX 



Non-native students of Chinese frequently begin their introduction to the 
Chinese language with written texts that present ronianization and eventually 
Chinese characters. Due to the use of ronianization and the later introduction 
to characters and the limitations which come from classroom leai'ning, 
students often feel isolated from the authentic language and cnUure of the 
people of Ch ina. Teachers of Chinese as a second langunt^e also feel that, thev 
are isolated from others who use the language and live the culture they teach. 
This is because language taught in class is often unlike the language used in 
everyday situations. To link language instruction with the actual use of the 
language is a challenge for teachers of Chinese as a second language, for this 
may requl?'e that they expose their students to samples of authentic language 
from the very beginning of language study. 

Since 1965, researchers have been recommending more realistic 
language experiences for second language learners. Researchers, such as 
Belasco (19G9) have long urged that the contrived and controlled texts seen in 
most language textbooks should be generously supplemented by unaltered 
texts designed for an audience of native speakers (Belasco, 1969). Omaggio 
(1986), in her discussion of the role of logical context in comprehension, 
mentions that students need to learn either through authentic input or 



tlirough materials that simulate authentic input (Omaggio, 1986). According 
to Omaggio, it is through this exposure to authentic materials that students 
can learn a language. Rogers and Medley (1988) further indicate the 
importance of being natural in communication: "if students are to u.^e the 
second language communicatively in the real world tomorrow, . . . thoy must 
begin to encounter the language of that world in the classroom today . . Cp. 
467). 

In order to communicate naturally in a foreign language, researchers 
(Berry-Bravo, 1991, Bouman, 1990, for example) say that leai'ners n-iust 
experience the language as it is used for normal communication by native 
speakers. This cry for real communication has gradually brought a certain 
amount of authentic materials into today's foreign language classrooms. For 
example, at the University of Colorado, a fourth-semester French course was 
designed using a videotaped news broadcast as the major text of the course 
(Manning, 1988). In Brazil, Shepherd (1990) integrated a course on literary 
prose into an English-language component by using a short video of American 
short stories and found that students enjoyed the experience. Both reports 
show that by using authentic materials, students not only enjoy the experience, 
but also make progress in proficiency. 

The term authentic materials in this study refers to language input that 
is originally produced by and provided for native speakers. That is, all forms 
of language which are used naturally as native language. The authenticity of 
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materials is therefore defined not only in terms of the actual words of the text, 
but also according to the form in which it is presented (Grellet, 1981). As it is 
actual and natural Omaggio (19S6) concludes that "students are more 
motivated when language-learning materials seem relevant to their 
communicative needs and interests and resemble autl:-. ntic language use" (p. 
313). 

Although authentic materials are used in many classes, they are not 
effectively adapted by language instructors. Berry-Bravo (1991) suggests that 
instruction and activities that accompany authentic materials should build in 
students an awareness of different ways in which they can derive meaning 
from the language that they see and hear, rather than simply emphasizing the 
importance of the content itself. By listening such as taking an order from a 
menu, watching a weather forecast, or attending a slide show, etc., one can 
only get the audio input of the language. In typical communication, most 
listeners receive a great amount of visual input along with audio input. When 
authentic materials are used in class, it is essential for the teachers to design 
activities which can inspire students to dig deep into the input, be it au.dio or 
visual. 

In order to guide students to make the most of their limited input in 
class, it is more important to focus on critical thinking and reasoning skills 
than to merely promote linguistic knowledge of the language. A teacher may 
start a class discussion from immediate topics common or appealing to 
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studonls to entice them to speak the target language. The acquisitio]i of (hese 
skills along with the students' background and related experience will play an 
important role in reinforcing interaction in class. I feel that this interaction 
among students with each other is vital since communication is the purpose 
of language in all levels of learning. 

Although both reading and listening are important receptive skills of 
language learning, a wealth of study has shown the importance of focusing on 
listening in the early stages of language study. Rivers (1981) further lends 
support to receptive skill development by pointing out that adults spend 40 to 
50 percent of their time listening and 11 to 16 percent of their time reading. 
It would seem, therefore, that development of listening skills should have more 
emphasis in the language classroom than reading. 

For the receptive language skills, Omaggio (1986) claims that little data 
exists to reveal the processes involved in second language acquisition. As early 
as 1969, Belasco characterized listening as the most underestimated and least 
understood aspect of foreign language. Pimsleur (1977) later also indicated that 
listening is the least well taught skill. These authors seem to suggest that 
usually, teachers expect students to pick up listening on their own when "the 
time comes\ while learners continue to struggle with decoding input over 
which they have no control. However, although the least researched, Liddiard 
(1987) suggests that listening -comprehension may be "the most vital area of 
language competence" (p. 2). We may thus decide that listening comprehension 
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requires more attention from teachers to help learners build up their 
proficiency. 

Listening comprehension has received more attention in the last decade. 
Therefore it appears that it is being recognized that the development of this 
skill needs much more work. Herschenhorn (1978) concludes that reasons for 
its having been neglected may lie in the lack of proper language textbooks and 
materials. In Europe, according to the study of McCoy (1988), a number of 
language programs have successfully employed video as a teaching/learning 
device to enhance listening comprehension. Materials developers of French, 
German, and Spanish (Capretz, 1989, Coleman, 1990, Joiner, 1990, for 
example) have accomplished much in using authentic language input as their 
major base for receptive skills. Their studies show that language learners 
benefit greatly from their input, particularly in the skill of listening. 

While audio materials are currently used very much in classrooms of 
other languages, not as many are being used in Chinese language classrooms. 
I feel that there is an urgent need for learners of Chinese as a second language 
to both hear and see the Chinese language in action. Authentic materials, by 
their nature, as research in French, Spanish, and German have shown, may 
provide abundant language input to language classes. In this era of video, no 
one can deny that most students are of the television generation. Most of our 
students today are accustomed to the format of video presentation and are 
increasingly expected to obtain information from oral rather than w.utten 




sources (Joiner, Adkins. and Eykyn, 1989). Authentic video materials thus play 
an important role in the field of language teaching (Baddock and KasseL 1991), 
It seems, because students respond well to video, that there has been a video 
explosion recently in the world of language teaching (Tomalin, 1990), Coleman 
(1990) also indicates that using video clips, which are designed for native 
speakers as teaching materials in language instruction, are useful to most of 
the current language programs which claim to build up proficiency in 
communication. In order to distinguish between audio and video, the term 
video used in this research refers to the use of audio-video. That is, both the 
audio and video portions of a broadcast are used. 

The process of communication not only requires speaking and listening 
but also involves the rich world of visual cues that we taWin, such as body 
language, art, dress, or the entire physical world around us. True 
communication would require that we even be allowed to take in the smells, 
feel and taste of the new culture. Since it is hard for teachers to alwa3^s 
provide all of the sensory input for their students, the use of audio and video 
may help compensate for the shortcomings of printed text. 

Besides the classroom activities that authentic materials provide, they 
also serve as sources of a variety of professional presentations of up-to-date 
and realistic cultural materials that cannot be presented by a teacher alone in 
the classroom. In order to promx)te the teaching of Chinese in the non-Chinese 
speaking community. I feel that classroom materials must be provided to help 
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prepare students for actual communication, as has been done in otlior foreign 
languages. Although Chinese may be spoken as native language by more 
people than any other language in the world, most Chinese learners do not 
have an opportunity to be actively exposed to the language as it is spoken by 
native speakers, to say nothing of using the language as a tool of daily 
communication. Obviously, as greater emphasis is placed on the development 
of functional ability in the foreign language classroom (Krashen, 1983); the 
materials used in the process of instruction become inci-easingly important. 
Although there is much video material available for European languages, there 
is not as much available for Asian languages. In a survey of catalogs and 
journals done by the author to determine what video materials are available 
in Chinese, very Httle was found. There are the normal sources of Chinese 
movies which can be used in the classroom, but it is difficult to handle a full- 
length movie with a beginning or intermediate language class. Also, many of 
the Chinese movies are not acceptable for language teaching. The popular 
martial arts films, for example, have little language content and are generally 
set in ancient or unrealistic settings. One anonymous colleague stated that it 
seemed that martial arts films only teach enough Chinese to offend someone 
and to get into a fight. 

Cisar. (1986) says that films used should reflect situations that are 
current or that are representative of the existing culture (Cisar, 1986). There 
are some good films available which meet this o'iterion and some work has 
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been done with Chinese video-disc by Ma Ching-heng, a professor of Chinese 
at Wellsley College. She has prepared scripts and lesson materials for Sf range 
Friends, Middle-Age, and TJie Great Wall But these are still fulMongth 
movies. Because it is difficult to present a full length film in bits and pieces 
over the course of a semester, there is a need for shorter, more concise video 
materials, such as 20 Short Plays (Teng,l992), that allow the teacher to 
present a complete lesson and introduce new concepts in one or two class 
periods. 

This is argued also in a recent report (1992) made by the Project fcr 
International Communication Studies (PICS). It said that teachers are finding 
that long video programs are hard to fit into an already crowded curriculum. 
Yet throughout the profession, teachers agree that authentic foreign video 
materials are an essential part of their curriculum, and many commercial 
language packages of French, Spanish and German video materials have been 
designed to meet this need. However, since there are few Chinese materials, 
something else must be found. 

Among all the different types of authentic video materials available, 
television commercials offer a special and manageable kind of communication. 
The nature of commercials allows language learners to obtain exposure to 
language, culture and people who use the language. The use of Chinese 
television commercials can be a vehicle for decreasing cultural and social 
distance between beginning students of Chinese and the cultures of Chinese 
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speaking countries. However, according to my observation, many peoi)le in the 
field of teaching Chinese as a second language have been hesitant to adopt now 
trends of instruction. In contrast to teachers of the traditional European 
languages which have a rich amount of authentic material available, teachers 
of less commonly taught languages are only now feeling an urgent need to 
develop authentic materials to enrich their students' learning environment 
(Parkinson 1987). 

To provide the opportunity to work on listening comprehension in 
Chinese, I have developed materials which are based on Chinese television 
commercials. These materials will give students the chance not only to 
comprehend the language of the commercial but also the possibility of taking 
an active part in that interaction in the classroom which serves to bring about 
communication. This thesis presents research on the effectiveness of such 
materials on listening comprehension in the Chinese classroom. 

Statement of the Researdi Questions 

In view of the fact that little research has been done on the effectiveness 
of authentic materials in the Chinese language classroom, and because 
television commercials are of the short duration that would fit within the 
limited class time and also provide appropriate linguistic and cultural input, 
the research of this study was designed to answer the following questions: 
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(1) What is the effect of using television commercials on the listening 
compreiiension of Chinese as a second language students? 

(a) How is that effect influenced by the type of prescnlaiion — audio/video 
or audio-only — of the commercials? 
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Chapter 2 
REVIEW OF LITERATURE 
In order to answer the question about the effect of using television 
commercials on listening comprehension of Chinese as a second language 
students and how that effect is influenced by the use of different types of 
presentations of the Chinese materials, it is necessary to do a review of 
authentic materials. Certainly, great attention has been paid to authentic 
materials in the past two decades, and a substantial body of research has been 
generated lo examine the value of video aids in students' comprehension. The 
research done for this thesis focused on the effects of one form of authentic 
video materials, television commercials, on students' listening comprehension, 
and considered variables such as use of audio only and use of audio/video 
together. These variables are examined in the following review of literature, 
I also considered the related issues of type of video materials, value of 
authentic materials, culture^s part in language learning, and methods of 
presentation. 

Listening Comprehension 

Of the basic skills (listening, speaking, reading and v/riting) used in 
learning a foreign language, listening has been viewed as "the most 
underestimated and least understood aspect" (Belasco, 1972, pp, 10-20). Lund 
(1991) states that listening comprehension ^"Hould be treated separately from 
reading comprehension and that reading research may not transfer to 
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listening. IMiller (1981) suggests that the human ear is "a major undeclared 
p.sset of the telecommunication industry'; it can dig a message out of 'the 
most degraded kind of signal" (p. 61). These comments explain the awai-eness 
of listening skills that has been somewhat neglected until recently. Paulston 
and Bruder (1978) claim that this neglect apparently stems from the objectives 
of much language teaching where the students are not likely to be exposed to 
native speakers. Students may not speak to any other native speaker other 
than their own instructor, if he/she is a native speaker of Chinese. 

Even as eax^ly as in 1971, Chastain argued that the goal of listening 
comprehension is to be able to understand native speech at normal speed. It 
is therefore extremely crucial that language teachers provide a range of speech 
situations that the students are likely to come across — from formal lectures to 
casual chats, from face to face encounters to telephone mail, and from radio to 
television presentation. 

/Vlthough listening comprehension has long been neglected, Winitz (1981) 
remarks that current theories have observed this lack and emphasized 
receptive skills — particularly listening comprehension — before requiring 
extensive performance in the productive skills. The theory Winitz refers to is 
Asher s theory in which Asher (1972) indicates that learners need the silent or 
pre-speech period of language acquisition during which time they are to 
internalize language and which will later be generated spontaneously. 
Krashen and Terrell (1983) support this feature by postulating that fluency in 

12 



ERIC 



14 



a second language is not taught directly, but emerges by itself as a result of 
competence which has been acquired through input. 

With the increased focus on the role of listening compx*ehension in the 
language acquisition process, Wipf (1988) suggests that foreign and second 
language educators need to provide authentic learning materials which will 
augment the development of listening comprehension skills. Unfortunately, 
choosing appropriate listening texts for instructional purpose is a subjective 
process. Beatty & Payne (1984) have applied reading materials in listening 
research. Long (1990) says that, although their results show that readability 
measures may relate to measurement of listening comprehension, t hey do not 
take into account the majority of factors associated with language oral input. 
Recently Herron & Morris (1993) conducted a longitudinal study to compare 
the use of text-based instruction and video-based instruction in foreign 
language instruction. Their results indicated that students in the video-based 
condition significantly improved their listening skills and that the video-based 
program had positive effects on students' writing ability. 

As the world becomes smaller and smaller, the availability of authentic 
materials, printed material, audio and video tapes of radio and television 
broadcasts in other languages, is growing rapidly. Language as it is spoken 
and understood by native speakers, with emphasis on cultural topics and 
global education for students, is the best possible resource for bettering 
student\s listening comprehension (Cisar, 1986). Research has shown that 
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students expect and actually obtain more information from listening than from 

other modalities (Aixario, 1991; Tomalin, 1990> for example). Unfortunately, 

coordinating this medium with actual teaching of the features of a language 

is not fully understood or practiced by most instructors of Chinese, 
/ 

t 

Authentic inaterials 

As early as the year 1969, Belasco instructed students to transcribe 
radio broadcasts, and then he discussed results with them. Results show that 
students benefited a great deal even if it was discouraging at the beginning. 
Therrien (1973), on the other hand, provided students with at least partial 
transcripts of broadcasts in an attempt to aid the listening process. Reports 
of these researchers and others reveal favorable consequences of bringing the 
target language to the classroom through the natural speech accessible over 
broadcast channels, that is, through one type of authentic materials. 

There has been other rapid growth in research on the virtues of being 
authentic. Widdowson (1978) distinguished between genuine and authentic 
materials, using ^e/ii/i/ie to refer to the use of real- world materials in normal 
life and authentic to refer to the learner being required to deal with those 
materials in the classroom in "a way which corresponds to his normal 
communicative activities' (p. 80). When native speakers of the language listen 
to the material and do not analyze the syntax or grammar, this is genuine use 
of the materials. When students will discuss vocabulary and structure of the 
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material after viewing it in a somewhat genuine manner, this use of the 
material in a classroom is termed authentic. Later, Bensoussan (1986) 
proposed her authentic and authentic-like distinction which is similar to 
Wi^luowson's. Rogers and Medley (1988) define authentic language as the 
discourse that reflects a natural* ess of form, and an appropriateness of 
cultural and situational context that would be found in the language as used 
by native speakers. Nostrand (1989), Baddock (1991), and Bernhardt and 
Berkemeyer (1988) also support the same idea. Accordingly-, texts which are 
taken from sources such as newspapers and magazines, and tapes of natural 
speech which are taken from sources such as ordinary radio or tele\'ision 
programs, are called authentic materials. 

Authenticitj' 

From the various definitions above, it seems that all forms of language 
samples which are not originally produced for the purpose of pedagogy may be 
referred to as authentic materials. However, authenticity, which is the degree 
to which language teaching materials have the qualities of natural speech or 
writing, is not defined only in terms of the actual words of the text, but also 
in terms of the form in which it is presented. Grellet (1981) suggests that, for 
instance, a newspaper article should be presented to students exactly as it 
appeared in the newspaper: with the same typeface, the same space for 
headlines, the same accompanying photographs or graphics, etc. This is 
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because such factors constitute non-linguistic cues to meaning and should be 
retained to make the reading task easier. Therefore, in terms of li.siening 
comprehension materials, a sample of spoken language sucli as an 
announcement from a railway station, a segment of television news, or a record 
of conversation, would be taken from a tape of the authentic situation. 

Authentic texts have been reported to be highly positive for language 
learners at various levels of proficiency. Among others, Herron (1991) has 
recently conducted a study on twenty-three students in two clai?ses of 
intermediate French. After a semester, the class which was regularly 
supplemented with Champs-EIysees, an unedited radio program produced in 
Paris, outperformed the other class that shared the identical instructional 
approach and materials except for the authentic input from the ChampS' 
Elysees program in listening comprehension skill. Study results showed that 
listening comprehension improved with increased exposure to authentic 
materials. 

A study by Marchessou (1990) showed that video not only can improve . 
the skill of listening comprehension, but can also enhance literacy and 
composition skills if the programs show an adequate amount of visual and 
written material (such as sub-titles) and if teachers properly integrate the new 
medium into the existing curriculum with appropriate use of composition. 
Another study which was a survey of high school students in Portugal has 
confirmed the power of subtitles by documenting the impact of television on 
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teenagers' lexical and spelling skills in their own native Portuguese. The 
students watched captioned programs over a period of time and were then 
tested and found to write better and use a wider range of vocabulary than 
their French, American, or British counterparts of the study (Vieira, 1987). 

Other than the language skills mentioned above, authentic texts also 
serve as powerful material in aiding the discovery and understanding of the 
underlying sociocultural context. Galloway (1989) and Garcia (1991) comment 
that authentic reading materials can form the basis for a wide variety of 
activities which are not only interesting and challenging, but will help students 
see the world in a new way and help them appreciate different points of view. 
Otto (1989) similarly concludes that use of video that has not been edited to 
suit a particular class is an excellent way for students to be exposed to 
significant amounts of authentic language. 

Since various forms of authentic materials have their unique nature, 
these unedited, rough materials often vary widely with respect to vocabulary, 
structure, functions, content, situation, and length. Issues have been raised 
suggesting that using these unedited, natural materials in the classroom would 
seem to create more problems than it would solve. The distinction that Geddes 
and White (1978) made between types of authentic discourse, using unmodified 
authentic discourse and simulated authentic discourse, gives much insight to 
material developers. By unmodified discourse, Geddes and White refer to 
language that occurred originally as a genuine act of communication, such as 
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all the raw forms of authentic materials. On the other hand, simulated 
discourse is the language produced for pedagogical purposes, but. exhibiting 
features that have a high probability of occurrence in genuine acts of 
communication. It is through this broader perception ihat teacher talk 
(categorized as simulated authentic discourse) can sound quite authentic and 
natural to the learners even though it usually tends to 1) consist of a simplified 
code, 2) be characterized by slower, easier and more frequent use of known 
vocabulary items, and 3) attempt to ensure comprehension via restatement, 
paraplirases, and the use of gestures and other nonverbal aids to 
understanding. 

Like many others, Morley (1990), urges teachers to exploit more 
authentic texts in all levels of foreign language instruction in order to involve 
students in activities that mirror real life listening context. Omaggio (1986), 
in I'egard to students' preference, posits that students are more motivated 
when language-learning materials seem relevant to their communicative needs 
and interests and resemble authentic language use. Then in her guidelines for 
text selection, she suggests' that a good textbook should include authentic 
language in exercises, readings, and dialogues, as well as many actual 
examples throughout the text, integrated with language practice activities. 

Oilman and Moody (1984) have pointed out that authentic materials, by 
their nature, are more redundant than most materials prepared for language 
learners. They lend further support by indicating that while the richness of 
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these materials makes them appealing to students, their redundancy gives the 
students more clues to comprehension. Similarly, Joiner, Adkins, and Eykyn 
(1989) also suggest that, in the best of cases, students who are exposed to 
authentic materials, such as a foreign film that reflects an authentic lifestyle,^ 
can be highly motivated by the fact that they are able to deal with genuine oral 
language, the kind of language that they will encounter in everyday situations. 

Based on the motivation raised within the learners, research has shown 
that the use of authentic materials will be effective. An attitude survey taken 
by Kienbaum and Welsty (1986), who compared traditional classroom contexts 
with communicative contexts characterized primarily by the use of authentic 
materials in instruction, revealed favorable attitudes toward the absence of the 
traditional textbook and a high degree of interest in current events materials. 

Although it is widely observed that students prefer authentic materials, 
many of them, particularly those at the lower level of proficiency, often tend 
to panic when they hear native speakers in conversations, radio broadcasts, 
films, or other natural contexts. This is mostly because they try to focus their 
attention equally on every part of the discourse. They seem to think that they 
'must understand every word in the discourse while they overlook the fact that 
even in their own native language, they rarely pick up all of the words in a 
given discourse. Omaggio (198G) relates that they may give up because they 
cannot possibly attend successfully to everything heard with equal intensity, 
even when it would have been possible for them to get the gi.st of it or 



19 

21 



understand a few of the important details. As a result it seems that some 
language teachers feel this authenticity of the unedited materials may be more 
effective only in advanced levels. 

Many researchers, for example, Morley (1990), Rubin (1990), Bacon and 
Fin nemann (1990), James and Aldridge (1990), and Joiner (1990), argue that 
novices can understand and benefit from authentic texts and that an early 
exposure to such texts will help them develop useful strategies, particularly 
listening and reading for more complex tasks later on. Savignon (1991) 
recommended the inclusion of a wide range of pictorial and sound materials 
(songs, radios and TV programs, films, newspapers, magazines, cartoons, 
advertisements, illustrations) as simulators of interactions. Earlier, Savignon 
(1983) claimed the use of authentic language data has underscored the 
importance of context in interpreting the meaning of a text. She argued that 
... a range of both oral and written texts in context provides learners 
with a variety of language experiences, experiences they need to 
construct their own "variation space," to make determinations of 
appropriateness in their own expression of meaning (p. 270). 

Autliontic Video iMateriaJs 

This is an audio^visual era. Television has been successfully adopted 
into educational instruction and has been recognized by many language 

20 



teachers (Lonergan, 1984 and McCoy, 1990, for example) as the most familiar 
and easily managed educational technology for the foreign language classroom. 

In recent years it has become increasingly difficult to ignore the 
omnipresence and popularity of audiovisual media (Schulte, 1991). Of the 
many forms of authentic materials, video tape, which falls into two general 
categories — off-air recordings of broadcast programs and videocaasette for 
rental or purchase — has gradually gained a position in the field of foreign 
language teaching. Not only is full-color video attractive to students, it also 
has tremendous pedagogical applications. Among the advocates, James and 
Aldridge (1990) declare that, since our students belong to the television 
generation, "we definitely are doing the right thing by bringing in audio-visual 
aids'' (p. 1171). In the same vein Davies (1982) comments, ''nothing makes a 
situation as real as seeing it, and television can contextualize language in a 
way no te> book or even audio tape ever can" (p. 9) 

Otto (1989) also suggests that media-based instruction can significantly 
motivate and sustain interest in learning. In addition to other forms of 
authentic material, it is these videotapes of authentic exchanges between 
native speakers, radio and television broadcasts, films, songs, and the like that 
have long been advocated by foreign language educators as pedagogical aids 
that will stimulate students (Rogers and Medley, 1988 for example). Tomalin 
(1990), a well-known British video materials producer, observes tliat [lom a 
wide experience in training teachers in primary, secondary and adult educat. m 
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worldwide, it is believed that the introduction of a moving pictui^e component 
as a language teaching aid is a profitable addition to the teacher's source. The 
fact that our students are habitually stuck to television and are increasingly 
expected to obtain information from oral rather than written sources gives 
credit to language teachers who are adept at adopting materials and adapting 
them into classrooms. 

Since video can provide more information than any other form of 
materials, it is regarded by teachers (Berry-Bravo, 1991, for example) as one 
of the most efficient teaching tools in a language classroom. Coleman (1990) 
further claims that video is to the spoken word what a book or newspaper is 
to the written word. Through taped television programs, language teachers 
can effortlessly access a varied resource of teaching materials. They can control 
and manipulate genuine spoken language as never before. Therefore, video 
meets the needs of spoken communication better than writing. 

Bacon (1987), among many others, claims that authentic materials, 
designed and produced by and for native speakers, provide abundant language 
that is intelligible, informative, truthful, relevant, and sociolinguistically 
appropriate. Joiner (1990), advocates the term of vicleotext to point out that 
an entertaining television program is actually as deserving of the label text as 
is a written document. She argued that a classroom in which a teacher 
manipulates a VCR to facilitate comprehension of videotaped foreign language 
material would fast become the prevalent model in schools and colleges. 



Coleman (1990) even predicts that by the year 2000, a language classroom 
without satellite TV will be an "anachronism" (p. 17). To conclude, the 
videotext may be an entertainment program, but, if it is used appropriately in 
the classroom, it is and should be considered as valid as a standard textbook, 

Ciiltiu'e 

In addition to communicative contexts, the visual element of video 
provides further information on the speakers, the communicative context, and 
the non-verbal elements of the exchange — posture, gesture, facial expression, 
and all the other body movement which play a more important role than 
linguistic information. Allen and Valette (1977) divide the cultural goals of the 
language class into four categories: increasing student awareness of the target 
culture; stimulating student interest in foreign language study; developing the 
ability to function in the target culture; and establishing an understanding of 
linguistic cultural referents, cultural values, and attitudes. It is this issue of 
culture that may combine the target language and the people who actually use 
the language in a properly authentic way. In addition to motivating students, 
Stempleski (1987) also suggests that authentic video provides an autlientic 
look at the culture. This is not always the case since Chinese martial arts 
videos, as mentioned earlier, and many other types of videos do not reflect 
actual Chinese culture. Through viewing films and othei* progi'ams intended 
for native speakers, students can see how people in the tari:et language culture 
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live— their values, customs, clothing, food, and how the people in that culture 
interact with one another. In his presentation of off-air satellite recordings in 
the classroom, Coleman (1990) also suggests that video introduces socio- 
cultural information on a target country that is so vital to genuine linguistic 
competence. Baddock (1991) suggests that an insight into the thinking and 
behavior of the foreign culture is nowadays seen as part of communicative 
competence. Furthermore, Hughes (1984) indicates that it is this insight 
which helps students relate to the target value system and reach personal 
decisions about their own value. 

In learning culture, students need to learn that some factors in 
understanding the meaning of any given communication are those non-verbal 
parts of the message, such as body language, which are peculiar to a certain 
cultui-e. These non-verbal sources of information fill in our face-to-face 
interactions. Despite the fact that non-verbal communication is part of the way 
one acquires one's first language, most of the second language students lack 
an understanding of such factors. Thus, despite their frequently good 
linguistic skills, they are nevertheless unable to communicate effectively 'in 
many face-to-face cultural contexts. 

Because most videos present abundant information of the culture and 
tlic people who use the language, carefully chosen video m; terial can provide 
count Ics.s topics for cross-cultural discussions. The purpo.se of learning a 
foreign language varies enormously from one individual to aaothei'. Shotton 
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(199 1) argues that a frequent theme is the value perceived in cultivating one's 
tolerance or understanding of another community. In light of cultural study, 
he further argues that culture should actually be the main activity in which 
we are seeking to involve ourselves. Since cultural study is so crucial in 
facilitating one's appreciation of the target language, the lack of teaching 
culture may be the most perceptible barrier to our ability to truly communicate 
with people of other cultures. Students need a text (be it written, audio or 
video) that presents a wide variety of cultural situations in order to learn and 
to develop their cultural awareness. 

Although video is said to possess the advantages of providing all the 
paralinguistic features which may help students comprehend what is going on, 
it is very likely that students may get mesmerized by what they sec and not 
receive the linguistic message. Marchessou (1990), in a recent experiment, 
found that the relationship between sound and image is diverging and 
sometimes dialectical. He concluded that this effect is caused by the fact that 
students sometimes pay more attention to what they see rather than what they 
hear. However, this situation can be reduced by teachers' pro\'iding guided 
questions in advance of actual viewing of the video segment. McCoy (1990) 
points out that, through carefully sequenced student tasks, video can be 
integrated into curricula. Therefore it is suggested that in adopting authentic 
matei*ials into classroom, instructors need always bear in mind that instead of 
the material itself, it is the tasks that need to be remodeled. 



Commercials 

Major industry has invested millions to reach audiences with numerous 
products and along the way has afforded teachers some excellent classroom 
resources of short duration. Commercials for all sorts of products all find their 
way to appeal to their audience. Many studies show the effect of using 
commercials directly in language classrooms. Berry-Bravo (1991) claims that 
it is these commercials' idiomatic constructions, cultural assumptions and 
intelligible native speech that make them a valuable resource. 

The brevity of commercial messages makes them ideal for repeated 
viewing and deciphering. A short segment can provide a wealth of Unguistic 
material for one lesson. Even a 60-second commercial can be exploited to 
illustrate cultural and social phenomena as well as grammar and vocabulary 
(James & Aldridge, 1990). This phenomenon matches what Hall (1977) defines 
as high-context communication which is economical, fast, efficient, and 
satisfying. Due to this high-context nature of commercials, they might also be 
ideal for introducing culture learning at the very beginning of a language 
program (Shotton, 1991). 

VVildner-Bassett(l990) argues that cultural learning is a process and not 
simply a matter of gathering facts about a culture; therefore, students need to 
learn how to experience a new culture as early in their instruction as possible. 
While each individual has a certain degree of stereotyped myth about the 
target culture, the presentation of commercials which arc mostly composed of 
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concise language and intensive pictures may provide a great opportunity for 
each viewer to react personally and individually to the same stimulus. While 
many commercials distort reality, careful selection of commercials which reflect 
a more accurate portrayal of the language and culture of a country is possible, 
Shane and Silvernail (1977) strongly suggest that video, as a major force 
influencing people's perceptions of the world; provides opportunities to develop 
cultural awareness. In viewing them, learners say "Comm.ercials not only 
expose students to a new semiotic environment, but also can help them decode 
various social messages in the culture of the target language and compare it 
with values they already know (Lawrence, 1987), 

It has been shown by Galloway (1988) that 65% of all communication 
is non-verbal. Therefore there is a cry to use video to present the language in 
its social context and to describe the social background of linguistic activity by 
presenting the material surroundings in which the language is generated 
(Jensen and Vinther, 1978), Television commercials, accompanied with fast- 
paced speech, and fast-paced pictures, always convey an exaggerated appeal 
which is more impressive to its audience than other presentations. 

In view of the characteristics that have been shown about authentic 
materials and the uses of commercials as authentic materials, it is 
hypothesized that studf^nts who use these will increase their listening 
comprehension. To accomplish the purpose of the study, which is to examine 
the \'aluc of video in teaching/learning Chinese as a second language, it is 
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hypothesized that the use of video is of more benefit to the listening 
comprehension of intermediate learners than is the use of audio presentation. 



Chapter 3 
RESEARCH DESIGN 

The purpose of my research was to examine the effectiveness of 
television commercials on listening comprehension by second language learners 
of Chinese. In other words, I attempt to evaluate if video helps students 
comprehend spoken Chinese better than just use of traditional printed text and 
classroom teaching. 

In order to determine whether videos would be beneficial to Chinese 
learners, materials were developed and the following experiment was designed 
after the development of the materials. 



lesson IMat Glial Development 

The materials used in this study were designed for intermediate learners 
of Chinese as a second language. To develop the authentic material, 
approximately 60 hours of television commercials, public service 
announcements, news and weather broadcasting were recorded by contacts in 
Taiwan. Most of the broadcasting was in Mandarin Chinese. Materials which 
were entirely in Taiwanese dialect were discarded. Materials with Mandarin 
spoken with local accents were used if the content was considered appropriate. 
News and weather broadcasting was not selected at this time. I felt that the 
le\*el of language in these broadcasts was at a more formal level than 1 wanted. 
While commercials can also hcive more formal language, they generally are 
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directed at the general viewing audience. After viewing the video tapes, I 
selected approximately 70 clips as possible material. The selection or discard 
criteria were as follow: 

1. Commercials which were primarily visual with little or no speaking 
were discarded. 

2. Commercials which had a distorted view of Chinese language or culture 
were discarded. 

3. The commercials selected had to be interesting. Even 30 seconds of video 
can be too long if it is not interesting. 

4. If the language level or content was too difficult, the commercial was 
discarded. It could be brought in for a higher level of lessons later. 

5. Commercials that had dialogue in them were preferred over those with 
only narration. But narrative commercials were also selected. 

6. Commercials which had little cultural value, such as those for cosmetics, 
patent medicine, or other similar products were discarded. 

After further consideration of both language level and cultural content, 
the clips were narrowed down to 18 commercials which were then copied onto 
a master tape. That master tape was then edited to add titles for each of the 
clips. An English title appears on the screen for two seconds followed with 
one second of blue screen and then the clip. The title was not intended for 
student use, but was provided to give the teacher a clear beginning and ending 
point for the commercial The title was not shown to the students to avoid 
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giving them any cues on the content of the commercial. In future versions of 
the tape, the title will be changed to reflect only the number of the commercial. 

The language of each clip was then transcribed into printed Chinese. 
Vocabulary lists were prepared from the transcripts. Words which the 
students should already know were not included in the vocabulary lists. The 
18 lessons were sequenced according to their difficulty level, which was 
determined by the total number of new vocabulary items used. For instance, 
Lesson One has nine vocabulary items, Lesson Ten has sixteen and Lesson 
Eighteen has thirty. Words that appeared in a previous lesson were not 
counted as new vocabulary. Sample sentences using the vocabulary were 
prepared with English translations and pinyin romanization, the phonetic 
system used by most non-native Chinese learners. 

According to the content and the message of the commercial, a theme for 
each lesson was then set up. All the questions and discussion used before each 
clip focused on the theme so that students would have the least possible 
difficulty building up their background knowledge. An exercise was also 
created for each lesson to provide learners with a means of self-evaluation. 
Also, each lesson had a true/false exercise to examine learners' overall and 
specific comprehension of the content. The rest of the exercises included cloze 
work, sentence-completion, sentence reordering, matching, blank filling, 
selecting, rewriting, translation, and sentence making which varied from 
lesson to lesson. 
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To avoid violating copyright law, as soon as the commercials were 
selected, letters were sent to the Minstry of Education in Taiwan, the director 
of the Cultural Division of the Taiwan Coordination Council for North 
American Affairs in San Francisco, and the head of the News Bureau in 
Taiwan to request assistance in seeking copyright clearance. The News 
Bureau head then contacted the Advertising Council in Taiwan and requested 
that the various agencies fill out a permission form allowing use and copying 
of their commercials for educational use. Permission forms have been received 
from all of the individual advertising agents, except for two agencies whose two 
commercials will be replaced in future copies of the videotape. One advertising 
agency was so cooperative that they even sent an updated version of the 
commercial that was selected and they included serveral other new 
commercials for my consideration. See Appendix B for a copies of the letters 
and a copy of one of the permission forms and its translation. 

Matenals Pilot Test 

During the period of previewing, five sample commercials were selected 
from the 60 hours of video and were presented to a group of military i)ersonnel 
who were attending a United States Army Forces Command Chinese Refresher 
Class at Brigham Young University in April 1991. The purpose of this 
presentation was to get an idea of how acceptable Chinese commercials would 
be to a sample student population. The students felt that the short video clips 
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were easy to comprehend and were interesting. No attempt was made at that 
time to evaluate the effect of the clips on their comprehension. Later in 
December, 1991, a pilot test was conducted with another group of military 
personnel who were attending the same program. They were required to work 
with ten video clips and were required to do the homework exercises. While 
no' formal evaluation was conducted, student evaluations filled out at the end 
of the two week refresher class indicated that they appreciated the use of the 
video materials but felt that too much was presented for them to absorb, A 
subsequent presentation to the military in April, 1992 used only five clips in 
two weeks. Students felt much more comfortable with that pace. 

Fourteen clips were then used as supplementary materials in two 
sections of Chinese 201 in Winter Semester 1992. Questionnaires were used 
to determine student attitudes toward the use of the video clips (See appendix 
A for the questionnaires). The study was done to see if the materials were 
acceptable and useful as teaching materials (See Chapter Four, page 51). The 
study indicated that no revision of the clips or study materials was necessary 
other than minor editing of typographical errors. Procedures outlined below 
were used to present the materials. 

Subjects 

Students in Chinese 201 at Brigham Young University Fall Semester, 
1992, were used as the subjects of the study. This group was chosen on the 
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basis of discussion with the director of the Chinese program at BYU. It was 
recommended by the director that the study last for the whole semester and 
be integrated with the teaching curriculum so that subjects would not 
experience a study effect and might benefit from the study, if there is any. 
There were ten students in the class during the selected semester. 
The Chinese 201 class typically has a mixture of learners: 

1) non-native speakers of Chinese who lived in Taiwan for a period of 
22 months as missionaries for the Church of Jesus Christ of Latter-Day Saints 
who were exposed to the language in daily contact, natives or non-natives 

2) speakers of another Asian language who have at least 22 months 
experience living in the environment of the language, and 

3) learners who have never lived in an Asian community at all, but who 
have learned all of their language formally. 

The first group of the learners have experience in most survival skills 
in the language and can carry on conversations at higher levels, especially 
when dealing with rehgious discussions. However many of them are illiterate 
or semi-literate in reading and writing Chinese characters. Their ability to 
speak and understand the spoken language provides httle, if any, help in 
learning to read and write due to the non-alphabetic nature of the written 
language. 

The second group of learners, those who speak another Asian language, 
includes some native speakers and some non-native speakers of another Asian 
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language with up to two years' experience in the target country. They may or 
may not have had experience with a Chinese-speaking community in their 
countries. They do, however, bring experience in beginning understanding of 
Asian culture and a mindset which can be useful in learning Chinese. 

The last group are those who learn the language on campus without 
being exposed to a native Chinese speaking community at all. They have had 
limited experience in the four skills of reading, writing, speaking and listening. 
They learn the language in the classroom and have only their instructors and 
occasional Chinese friends to communicate with. 

The class used in this research was composed of ten students. None of 
them were of the type in Group 1 listed above. Two of them would be classified 
in Group 2; four of them were Americans with Cantonese Chinese experience 
and one was a native Cantonese speaker from Hong Kong. The other five 
students would be classified as belonging to Group 3: they were American 
students who had studied Chinese 101 and 102 with no in-country expc /ience 
in Chinese. 

Treatment Piocediues 

In order to help students actively think about the theme of the lesson 
prior to the introduction of the lesson, many questions and discussion topics 
relevant to their life and experience were posed to guide their thought. These 
questions included guided and predicting questions. 
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Giiided Questions 

Guided questions are used to focus on the theme given by picking up 
conversation from the topics at hand. For example, in the theme oiFatherand 
Son, in which the generation gap is the focus, the classroom conversation 
starts by asking students their age and inquiring if they still remember when 
they were teens. Each question is built on the previous one and links with the 
following one. The purpose of this technique is to make sure that students are 
tuned right to the right channel — that they know what they are to listen for, 
Piedicting Questions 

After the guided questions, when the students have already set up a 
rough frame for the theme, wild guess and prediction questions are then used, 
asking students to make specific predictions on what they might ''see" in the 
commercial. Of course, for the lessons for the non-video treatment group, 
students are asked to describe what they might see if they are able to see the 
commercial. Predictions on the content of the video, such as the setting, the 
relationship between the characters, the type of conversation, etc. are made in 
this section. Students are encouraged to answer in Chinese. How . ver, they 
may also use English, if there is a need. 

\'^ie\ving/Oriil Pi^esentation 

Both the treatment and the control groups recci\*eJ similar Iruatmcnt 
in the guiding and predicting questions. That is, they went through the same 
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previewing procedures for probing and predicting. As the study is designed to 
examine the value of video, and the use of the video was the only variable, 
therefore, viewing of commercials was conducted alternatively. Each odd 
numbered lesson was presented with viewing of the commercial, whereas each 
even numbered lesson was taught with the audio presentation and no video. 
Since it is presumed that students had interest in the commercials which were 
not shown in class, a viewing of the commercial was conducted after its tests 
were administered. In doing so, students received the same amount of 
instruction as that of the earlier classes and were not deprived of their 
learning opportunities while being studied. 
Recalling 

The split of presenting the content of commercials orally or by use of 
video comes together from this step on. All students were asked to recall in 
English any 10 to 20 items or words that they had seen or heard in the 
treatment. To test true comprehension, they were asked to write in English. 
The number of items to be recalled depended on the length and complexity of 
each commercial: This was to help the students to focus more on the 
presentation and to take part in discussion. 
Checking 

A Commercial Information Sheet was created to help students organize 
the content of the commercial. They were asked to fill in information of what 
they had already grasped from the activities of previewing questions, viewing 
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or oral presentation, and recalling that had been conducted up to that point. 
The information was threefold: product, consumer, and language. Students 
were also asked to answer an open question which was designed to know if 
they wanted to use/accept the product/message and to give the reason (See 
Appendix C). 

Comprehension Questions 

Ten to twelve questions were posed orally to check comprehension. 
Differing from the previous questions, these were created to assist 
comprehending specific details of the commercial. 
Fiuther Disaission 

Further discussion on the message, content, cultural reference of the 
commercial were conducted by posing questions. Students were able to expand 
their personal opinion, value, comment and judgement on a given viewpoint 
No specific answers were expected at this step. On the contrary, students were 
encouraged te. speak out regardless of their viewpoints. All the discussion was 
centered on the theme of the lesson. 
Instnimcnts 

Either video or printed text was the content of each treatment for the 
students. The printed text consisted of a teachers manual and a students 
workbook. Because this study was conducted to examine learners' listening 
comprehension proficiency, all the questions were presented orally. Therefore, 
the difference between teachers and students' manuals was in the i)rintcd 
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questions, which included Guided questions, Predicting questions, 
Comprehension questions, and cues for further discussion. These app eared only 
in the teacher's manual. 

Testing 

Subjects were given a pre-test for each lesson prior to the instruction to 
test the knowledge that they already had. The same test was given after the 
instruction as a post-test to see the impact of using the video or audio tape. 
The tests were developed to be finished in approximately five minutes and 
were administered by the researcher. It was assumed that subjects would get 
used to the test form within the first two lessons so that test reliability would 
not be diminished. 

The tests consisted of asking subjects to respond to five to six multiple 
choice items written in English. In addition to the multiple choice questions, 
subjects were also instructed to answer two or three open-ended questions as 
completely as they could in English or pinyin romanization. By allowing 
students to answer the questions in English, the tests focused on measuring 
what the subjects had indeed comprehended without causing them tlie anxiety 
of thinking how to construct Chinese characters. The open-ended questions, 
like all other questions, were asked in English. These questions were used only 
for further classroom discussion and were not included in the analysis of data. 
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Pi'ocedures 

Subjects were taught the 12 lessons using videos or printed texts of 
Chinese television commercials and accompanying text during Fall Semester 
of 1992. One lesson was scheduled for each week. Lessons using video/audio 
and audio-only were presented in alternating weeks. For the purpose of fitting 
this study into the normal curriculum of the instruction, the class syllabus 
listed every Thursday as a commercial day so that subjects became accustomed 
to the flow of teaching and could get ready to learn the language in the frame 
of commercials, a language teaching method which was quite different from the 
instruction of other weekdays. 

Because the instruction using commercials was different from other class 
activities, it was important to make sure subjects felt comfortable with the 
method. If, for any reason, the subjects did not feel comfortable with this 
method of teaching, they might have been hostile to the instruction or the tests 
and respond in an inappropriate manner. To avoid this situation, the 
researcher gave an orientation at the beginning of the semester to equip the 
subjects with the proper motivation. The students were told that experience 
gained from the pilots indicated that learners normally show great interest in 
matching what they have guessed and been guided to in the preview questions 
with the actual viewing/hearing of the commercials. 

Three different approaches were used to check the effect of time on the 
gain scores. The first analysis divided the time into throe four-week jjcriods. 
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This would give some indication if there were any differences during the first 
four weeks and the next four weeks and the next four weeks. It could perhaps 
show if there was some consistency across the time. 
Testing Pi'ocedures 

As explained previously, subjects were given a pre-test and post-test on 
each lesson to check their listening comprehension. This procedure resulted 
at the end of the semester in a total of 14 pre-tests and 14 post-tests. Means 
and standard deviation were calculated for the pre-test and post- test and the 
scores were compared to determine the difference, if any, between the gain 
scores for students receiving the treatment with video and those receiving the 
treatment without video. 

Data Analysis 
Scoring 

The multiple choice questions on the tests were scored using a set 
answer key. Each question was given a possible value of one point if correct 
and a value of zero if incorrect. 
Validity 

Test design was done very carefully to make sure that each test really 
covered the content of each specific commercial and did not use language that 
was not presented in the commercial. The test did not have questions which 
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assumed other prior knowledge of the content of the commercial, either 
language or culture. 

Vaxiables 

Independent Variables 

There was no distinct control or experimental group in this study, but 
the same group of subjects received the different treatments at different times. 
As this study attempted to determine whether there is a relationship between 
the use of video and non-use oi video, the content of the commercials was a 
moderator variable which was taken into consideration. Another variable is 
the selection of commercials to be shown. Some have more difficult language 
or cultural content than others. Due to the small size of the sample, no effort 
was made to find effect of variables such as age, sex, nationality, or commercial 
selection. 

Dependent Vaiiables 

The dependent variable of this study was the gain score for each student 
which was the difference of the post-test scores and the pre-test scores. 

Data Analysis 

As the scores are from the same subjects from two different times, the 
statistics test selected was an analysis of variance (ANOVA). In addition, 
standard descriptive statistics were used. The results of the ANOX'A were 
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checked to see if p<.05. This would verify the hypothesis that the video 
treatment was more effective than the audio-only treatment. 
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Chapter Four 
RESULTS AND DISCUSSION 

As previously stated in Chapter 1, the research done for this thesis was 
to determine the answers to the following questions: 

(1) What is the effect of using television commercials on the listening 
comprehension of L2 Chinese students? 

(a) How is that effect influenced by the nature of the use of 
commercials — video presentation or audio presentation? 

While literature in the field seems to indicate that use of video in the 
classroom is beneficial to the development of students' aural comprehension, 
little has appeared in literature to show the effectiveness of video. 

In order to perform the studies, a series of television commercials were 
prepared, transcripts made and instructional materials were developed. Tests 
on the lessons were also prepared for evaluation of the students' aural 
comprehension. Due to the small number of students available, the students 
were given instruction with both video and audio one week, and, on alternating 
weeks, were given instruction with audio only. The students were given a pre- 
test and post-test each week and the results were gathei'ed and analyzed. The 
analysis and results of the study follow. 
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Analysis of Data 

Descriptive statistics for gain scores 

Table 1: Descriptive Statistics for Gain Scores 





VIDEO 


AUDIO 




Mean 


Std Dev 


Mean 


StcL Dev. 


Week 1-2 


3.86 


1.21 


3.00 


2.05 


Week 3-4 


3.90 


1.10 


3.30 


0.95 


Period 1 toted 


5.55 


i.ii 


3.15 


1.57 


Week 5-6 


3.90 


1.45 


2.30 


1.34 


Week 7-8 


3.30 


1.16 


3.60 


0.84 


Period 2 total 


3.60 


1.31 


2.95 


1.28 


Week 9-10 


3.30 


.095 


2.89 


1.27 


Week 11-12 


3.30 


.048 


3.00 


0.G7 


Period 3 total 


3.30 


O.Pi 


2.94 


0.81 


Graiid Total 


3.59 


l.TJ 


3.01 


1.25 



Gain scores are the differences between the pre-test and post-tost for each 
week. In looking at Table 1, we find that the means of the gain scores of the 
video presentations are uniformly greater than the gain scores for the tests of 
the audio-only presentations. Gain scores for individual students can be found 
in Appendix E. However, the difference between the means for the video and 
the audio diminished each week during the test. Also the mean of the gain 
scores became lower each week. This seems to suggest that the student.s were 
iniproving their performance in aural comprehension. Also the improvement 




would seem to be shown by the narrowing of the gap between audio and video 
gain scores. 

An analysis of variance performed using the gain scores as responses 
showed that the differences seen were significant. The test showed that there 
was a difference between audio and video. Three different approaches were 
used to check the effect of time on the gain scores. The first analysis divided 
the semester into three four-week periods. This gave some indication if there 
were any differences during the three four-week periods. It showed that there 
was some consistency across the time. Gain scores were first used as the 
response and then the following three factors were used: 1) time period, which 
was split up into 3 time periods, each of 4 weeks, 2) audio and video 
interaction, 3) student effect. The analysis indicated that the time period 
probably had no influence on the student's performance. The key item that 
seemed to stand out was the analysis of relationship between audio and audio- 
video. 
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Table 2: Analysis of Variance — Three Time Periods 



iVNALYSIS OF VARIANCE -THREE TIME PERIODS 


Source 


df 1 


Seq SS 


Adj SS 


Adj MS 


F 


P 


Students 


9 


16,375 


17.125 


1.903 


1.25 


0.283 


Treatment 


1 


5,724 


5.281 


5.281 


9.04 


*0.015 


Time Period (VP) 


2 


2.919 


2.579 


1.289 


1.13 


0.346 


Students by Treatment 


9 


5.700 


5.923 


0.658 


0.43 


0.911 


Students by TP 


18 


23,285 


20.768 


1.154 


0.76 


0.735 


Treatment by TP 


2 


3.412 


3.312 


1.65G 


1.11 


0.350 


Sludenls bv Treatment 
by TP 


18 


27.619 


27.619 


1.534 


1.01 


0.463 


\\vvov 


oG 


85.000 


85.000 


1.518 






Total 


115 


170.034 











In looking at Table 2, we see that the difference between the video and 
audio scores is significant with p<0.0l5. If the p value is less than ,05, the 
result is considered significant. Because the F-ratio for treatment was less 
than 0.015, that would show that there was a significant difference between 
the audio and video. Time is not causing any difference. Although the gain 
scores were smaller as the semester progressed, the p value continued to be 
significant, which showed that the video treatment was more effective. 

T then divided the time period into two six-week periods to see if the 
beginning half of the course showed any difference from the last half. Table 3 
bi'low. indicates again that although the means of gain scores foi' both audio 
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and video improved over time, the use of video still showed a better gain than 
audio only. 

Table 3: Descriptive Statistics for Two Time Periods 





Video 




Audio 






Mean 


Std. Dev. 


Mean 


Std. Dev. 


Wook 1-6 


3.89 


1.22 


2.87 


1.53 


Week 7-12 


3.30 


1.00 


3.16 


0.84 



After performing an ANOVA on the data using two time periods, the analysis 
once again indicates that there was a significant difference between the use of 
video and the use of audio. (p=.015<.05) 
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Table 4: Analysis of Variance — Two time Periods 



ANALYSIS OF VAEIANCE —TWO TIME PERIODS 




DF 


Spn SS 


Adi SS 


Arti MS 


T? 

JL 


JL 


Students 


9 


16.375 


16.738 


1.860 


1.30 


0.249 


Treatment 


1 


5.724 


6.222 


6.222 


9.11 


*0.015 


lime rerioci 


1 
1 


u.ouy 


U.OUo 


U.oUo 






otucients Dy 
Treatment 


Q 


o.ooo 




U.ooo 






Students by TP 


9 


3.744 


3.787 


0.421 


0.30 


0.974 


Treatment by TP 


1 


9.885 


9.175 


9.175 


4.49 


0.063 


Students by 
Treatment by TP 


9 


19.810 


19.810 


2.201 


1.54 


0.148 


Error 


76 


108.333 


108.333 


1.425 






Total 


115 


170.034 











Since the first and second ANOVAs seem to indicate that time was not a 
factor in the gain scores of the students in the class, another analysis was 
done using only one time period. Descriptive statistics have already been 
given in Table 1. After performing another AN0\7\. Table 5 below indicates 
that there is still a difference between the use of video and the use of audio 
in the class. (p=0.0l4<.05). 
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Table 5. Analysis of Variance — One Time Period 



ANALYSIS OF VARIANCE —ONE TIME PERIOD 


Source 


DF 


Seq SS 


Adj SS 


Adj MS 


F 


P 


Students 


9 


16,375 


16.621 


1,847 


1.25 


0,277 


Treatment 


1 


5.724 


5,670 


5.670 


9,14 


0,014 


Students by Treatment 


9 


5,635 


5,635 


0,626 


0,42 


0.920 


Error 


96 


142.300 


142,300 


1,482 






Total 


115 


170,034 











After reviewing the data thus far one more analysis was conducted. In 
weeks 1-2 both pre-test and post-tests had six items while in weeks 3-12 
only five items were given. The time was then divided into another two 
periods as table 6 indicates. 



Table 6: Descriptive Statistics for Weeks 1-2 and Weeks 3*12 





\'idco 


Audicj 




Moan 


Std, Dcv, 


Mean 


Sid, Dvx. 


Week 1-2 


3,80 


1,21 


3,00 


2.0.-, 


Week 3-12 


3.54 


1,12 


3,02 


1,21 



The difference;? between the means still indicate that the students performed 
better after receiving the video instruction as opposed tn receivin^^ audio 
instruction only. However, when an ANOVA was performed the results in 
Table 7 were obtained. 



50 



ERIC 



52 



Table 7: Analysis of Variance — Weeks 3-12 



ANALYSIS OF VARIANCE — WEEIvS 3-12 


Source 


01 


oCq oo 


A^i* QQ 
AuJ oo 


/\QJ 


T? 
1 


p 


Students 


9 


18.259 


18.351 


2.0.39 


1,75 


0.091 


Treatment 


1 


3.440 


3.472 


3.472 


4.81 


*0.0oG 


Students by Treatment 


9 


6.432 


6.432 


0.715 


0.61 


0.782 


Error 


79 


91.950 


91.950 


1.164 






Total 


98 


120.081 











This analysis indicates that while there is a slight chance that the 
difference between six items on the first two tests and five items on the 
remaining tests may be a factor, however the p value (.05<p=0.056) still is 
low enough to conlude that the use of video was more effective than the use 
of audio only. 



In addition to the comprehension results, I also did a survey of 
students* opinion about the use of the video clips (See Appendix A). Fourteen 
questions were asked with responses of strongly agree, agree, undecided, 
disagree, stro)igiy disagree. The students were asked to circle the response that 
showed their feelings about each question. The results were then tabulated by 
assigning a numerical value from five to one. The highest value was given to 
strongly agree and the lowest to strongly disagree. There were no disagree or 
strongly disagree responses. 

The means of all of the questions (See Table S) fall between slrongiy 
agree and aiiree. 
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Table 8: Survey Results 



Siirvev OuGstion 




Si" ri 51 T*rl 

Deviation 


me to predict the video clip. 


d 7 


•J.40 


^ 1 n p T^Y*P\7iPw niiPcfinTiQ wtpvp o^f* a IpvoI fV^af T 

could comprehend. 


ft.O 


u.4o 


helped me understand the video clip. 


'ir.D 




4 1 n p vnpjinnlflw liQf wqq nrlpmiafp tat* mTr 

i. lie V KJK^CXU KALCXL y 11 0 U VV dO dU. C^.£ U. d L-v. l»Ji -liiy 

level of Chinese 




n 70 


n p PYflTYrnlpc: in tViP vnpflliiilflTv liQf Viplnpr? 

. 1. ILv^ ^«XCL 1X1^ IV^O 111 Uliv/ VxJ^dX^UldlY llOU lidUCLl. 

me understand the words. 


4 7 




n 1 n p vinPO npmpn inprpj^cip mv IrnriwlpH ctp nf 

the Chinese language 


4 ^ 


D 7 1 


/ n p vinppi nPlT^pn itipt'pqcp ttiv 1 1 n H P7*of q n r1 i n o' 

/ . X ILC VILICU liCl|JCU. lilk^lCdOC iilj LI ilLl Cl O Ld IlCl 1 11 g 

of the Chinese culture. 


A A 

4.-1: 


u. / u 


Pi 1 np mpHivp PHntpnt nffVip virlpn wqc 

understandable. 


A 7 


n zLft 

U.40 


9 Thp snoKpn lanp'Uflp'P pontpnt nf fhp virlpn 
was understandable. 


4 4 


n 70 


10 The written lanffua^p rontpnt of tVip viHpn 
was understandable. 


4 




11. I understood the content of the video. 


4.5 


0.71 


12. I would enjoy viewing and discussing other 
Chinese video clips. 


4.7 


0.48 


13. I would recommend this use of video to 
other students or teachers. 


4.7 


0.48 


14. I felt that the exercises were at the right 
language level for me. 


4.G 


0.70 



C^uestioi} 1 had seven st)-o!igiy agree responses and three ogive re.spon.«cs. 
Question 2 had three strongly agree responses and seven agree rcspon.-es. 
Question 3 had six strongly agree responses and four agree rc-^pon.^i.'.'^. 
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Question 4 had five strongly agree responses, four agree responses, and one 
undecided response. Question 5 had seven strongly agree responses and 
three agree responses. Question 6 had six strongly agree responses, three 
agree responses, and cne undecided response. Question 7 had five strongly 
agree responses, four agree responses, and one undecided response. 
Question 8 had seven strongly agree responses and three agi^ee responses. 
Question 9 had five strongly agree responses, four agree responses, one 
undecided response. Question 10 had five strongly agree responses, two 
agree responses, and three undecided responses. Question 11 had six 
stroJigly agree responses, three agree responses, and one undecided 
response. Question 12 had seven strongly agree responses and three agree 
responses. Question 13 had seven stro?igly agree responses and three agree 
responses. Question 14 had seven stro?igly agree responses, two agree 
responses and one undecided response. The students agreed that the video 
clips were useful to them. 

From both the statistical analysis and student response it appears 
that the use of video in the classroom is more effective than the use of audio 
only. 



CHAPTER 5 
CONCLUSIONS 

This study was designed to measure the difference of the effect on 
students' learning with the use of television commercials with both audio and 
video and commercials with audio only. The students were given pre-tests and 
post-tests for each of the video and audio lessons. The results of analysis in the 
previous chapter indicate that, although both methods produce gains, the use 
of video is shown to be more effective than the use of audio alone. 

Most of the analyses indicate that there was a significant difference in 
students' comprehension when using video and audio. Some reasons that the 
students performed better in the audio/video lessons may be that people 
respond better to visual cues and that many people are from what might be 
called the Television Generation. The video in television commercials is 
especially designed to give many non-verbal cues. Material that might not be 
clear in an audio-only context could be made more understandable with use of 
the video. The audio-only approach did not offer as many cues to meaning and 
students were dependent on the instructor to explain things not seen, if any 
were offered. 

There are various factors that could be investigated further. For further 
studies the following factors should be considered: 



1. Teacher Bias 

While I tried to maintain an unbiased approach to the presentation of 
the lessons, there may have been some favorable bias toward the use of video 
and some negative bias toward the use of audio only. 

2. Teacher Training 

If the video materials are going to be used by other teachers, training 
would need to be given to the teachers to help them make the most effective 
use of the materials. Lack of knowledge or ability on the part of the teacher 
could definitely affect the way the students perform. 

3. Test Design 

All analysis indicates that there is a clear difference between the use of 
audio/video and audio-only materials, but the one item of data as shown in 
Table 7 in the previous chapter shows that there is some possible connection 
with the change of number of questions on the tests. Future study will need 
to have a consistent number of items in each of the tests and perhaps more 
iteuTs on each test. 
Ixx^king Ahead 

It occurs to me that the use of television commercials may have had 
more impact on the students than ordinary television broadcasting. Television 
commercials usually have more color, action and increased sound volunie than 
docs normal broadcasting. Yet it is also possible that many people are used to 
iuiioring commercials. It might be worthwhile to also try difforent gCMirc of 
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programming, such as news broadcasts, talk shows, family dramas, etc. These 
other types may have good effect on student learning. 

In future years, it is likely that language classes will have more and 
more materials presented to them that are video based. Careful selection of 
material is essential to using video and audio in the classroom. Teachers will 
need to be trained to select good material. Video in foreign language is not 
good just because it is authentic. It also needs to have good language and 
culture content. As computer assisted instruction begins to come into the 
language classroom and multi-media presentationsbecome more com monplace, 
teachers will need to sift through all of the materials and select those that will 
ultimately provide that goal of all language teachers — communication! This 
study indicates that video in the classroom is useful in helping listening 
comprehension and should be considered as a part of future foreign language 
learning environments. 

Future versions of the videotape used in this research may have the 
English titles changed to index numbers only. This would encourage the 
students to follow the preview questions and discussion without any 
preconceived ideas about the topic of the commercial. 
Conclusion 

The comments furnished by the students during the semester and on the 
survey's indicated that they enjoyed learning from the \'ideo. They felt that the 
use of video was generally more motivating. Some of their comments were: 
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"The clip seemed fast, but after listening a couple times it was better. 
I like the video clips." 

"The video is a very good way for learning." 

"This video portion of class helps to make things more exciting. The 
different activities everyday help to keep my attention and interest." 

"I didn t understand a lot because it was so fast, but I think that 
repeated use will help that to be better." 

"The words were spoken fast, but that's how it would be in 
China/Taiwan." 

"It is very useful and helpful but it is still very hard to understand 
Chinese — they speak so fast!" 

The fact that they enjoyed the commercials so much may contribute to 
the affective domain. The enjoyment of the commercials and the presentation 
may have helped to offset the stress that they felt in dealing with the speed of 
the spoken language. This may help lower their overall anxiety level and allow 
them to learn better. 

Furthermore, the data showed that the use of video increases 
comprehension. It should hel in long term learning. The analysis and survey 
results support the thesis that use of video in teaching Chinese as a second 
language will increase students' learning. 1 hope that the results of this 
research will encourage other teachers of Chinese as a second language to 
make more and better use of video in the classroom. 



APPENDIX A: CHINESE VIDEO LE/>.RNER QUESTIONNAIRE 



GO 



Chinese Video Learner Questionnaire 
Ba dtgi'oimd Questions 

Please answer the following questions to give us your background. Circle 
the answers for the questions that have choices and fill in the blanks for the 
other questions. 

1. What is your sex? M F 

2. What is your age? 

3. What is your first language? 

4. Have you studied Chinese Mandarin before? Y N 

5. How many months have you studied Chinese Mandarin? (1 semester 
= 4 months) 

6. Where did you learn Chinese Mandarin? 

7. Are you currently enrolled in a Chinese Mandarin class? Y N 
If so, which class? 

8. Which romanization system do/did you use? 

9. What form of characters do you read? Simplified Traditional Both 

10. Have you lived in a Chinese-speaking area? Y N 
Where was that area? 

How long did you live there? 

11. Have you studied any other dialect(s) of Chinese? Y N 
Please list it (them) 

Where did you learn it (them)? 

12. Have you studied any other foreign languages? Y N 
Please list them. 
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Module Learner Resjx)nses to Video 

Please respond to the following items by circling the response that best fits 
your feelings or attitude about the video, discussion, and exercises. 

SA = Strongly Agree, A = Agree, U = Undecided, D = Disagree, SD = 
Strongly Disagree 

1. The preview questions and discussion helped me predict the video 
clip. 

SA A U D SD 

2. The preview questions were at a level that I could comprehend. 

SA A U D SD 

3. The comprehension questions and discussion helped me understand 
the video clip. 

SA A U D SD 

4. The vocabulary list was adequate for xny level of Chinese. 

SA A U D SD 

5. The examples in the vocabulary list helped me understand the words. 

SA A U D SD 

6. The video helped increase my knowledge of the Chinese language. 

SA A U D SD 

7. The video helped increase my understanding of Chinese culture. 

SA A U D SD 

8. The picture content of the video was understandable. 

SA A U D SD 

9. The spoken language content of the video was understandable. 

SA A U D SD 

10. The written language content of the video was understandable. 

SA A U D SD 

11. I understood the content of the video. 

SA A IJ D SD 
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12. I would enjoy viewing and discussing other Chinese video clips. 

SA A U D SD 

13. I would recommend this use of video to other students or teachers. 

SA A U D SD 

14. I felt that the exercises were at the right language level for me. 

SA A U D SD 
Please use the following area for any suggestions or comments on the video, 
questions or exercises. 
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APPENDIX B: COPYRIGHT CLEARANCE DOCUMENTS 




Copyright Clearance Documents 

I worked with Mr. Kim L. Smith, a member of the faculty of the 
Humanities Research Center, in drafting the letters requesting copyright 
clearance for the television commercials. I felt that permission would be 
granted more readily to a university rather than any one individual. Therefore 
most of the correspondence written from BYU is signed by Kim Smith. Since 
both of us had talked to Lee Chen-ching, we both signed the letter to him. The 
texts of the various letters follow. 
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May 5, 1992 



Ministry of Education 
Minister Mao Kao Wen 
Chung Shan South Road 
Taipei, Taiwan, R.O.C. 



Dear Minister Mao: 

At Brigham Young University, we are currently developing an interactive 
video/computer program for students of Chinese. The lessons in this program 
will be used to enhance students' listening discrimination, comprehension skills 
and cultural awareness. We are planning to use several different kinds of video 
footage for the program. We have selected video clips of several commercials 
which have both language and cultural content that would be very useful in 
learning Chinese. We want the students to have an authentic look at modern. 
China. The quality of many of the television commercials not only sells a 
product but opens a small window on Chinese language and culture. We would 
like to include them in the lessons we are creating. These interactive 
video/computer lessons will ultimately be made available commercially to the 
Chinese language programs at other public and private schools at the 
elementary and middle school level and at institutions of higher education. At 
present the United States Foreign Services Institute, National Foreign 
Language Center, Defense Language Institute and The Ohio State University 
are very interested in being able to use these materials. 

I have written to the News and Broadcast Bureau of the Administrative Yuan 
requesting permission to use these commercials. I am also writing to ask if you 
could assist me in gaining permission to use and make copies of the various 
Chinese commercials for the program we are producing. A prompt reply giving 
approval will allow us to continue to develop this unique method of instruction. 
Enclosed are transcripts of the commercials and a videotape of the commercials 
that we would like to use. If we find other commercials that would be useful 
for teaching Chinese, we will contact you. 

Thank you very much for your help. 

Sincerely, 

Kim L. Smith 

Associate Research Consultant 
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May 5, 1992 



Mr. Hu Chih-chiang 
News Bureau 
Administrative Yuan 
#2 Tian-tsin Street 
Taipei, Taiwan, R.O.C. 

Dear Mr. Hu: 

At Brigham Young University, we are currently developing an interactive 
video/computer program for students of Chinese. The lessons in this program 
will be used to enhance students* listening discrimination, comprehension skills 
and cultural awareness. We are planning to use several different kinds of video 
footage for the program. We have selected video clips of several commercials 
which have both language and cultural content that would be very useful in 
learning Chinese. We want the students to have an authentic look at modern 
China. The quality of many of the television commercials not only sells a 
product but opens a small window on Chinese language and culture. We would 
like to include them in the lessons we are creating. These interactive 
video/computer lessons will ultimately be made available commercially to the 
Chinese language programs at other public and private schools at the 
elementary and middle school level and at institutions of higher education. At 
present the United States Foreign Services Institute, National Foreign 
Language Center, Defense Language Institute and The Ohio State University 
are very interested in being able to use these materials. 

I have written to the Ministry of Education requesting their assistance in 
gaining permission to use these commercials. I am also writing to ask if you 
could assist me in gaining permission to use and make copies of the various 
Chinese commercials for the program we are producing. A prompt reply giving 
approval will allow us to continue to develop this unique method of instruction. 
Enclosed are transcripts of the commercials and a videotape of the commercials 
that we would like to use. If we find other commercials that would be useful 
for teaching Chinese, we will contact you. 

Thank you very much for your help. 

Sincerely, 

Kim L. Smith 

Associate Research Consultant 
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May 5, 1992 



Dr. Li Chen-ching 
Director, Cultural Division 

Coordination Council for North American Affairs 
530 Bush Street, Suite 401 
San Francisco, CA 94108 

Dear Dr. Li: 

Last November, Frances Lee Yu-fen and I mentioned to you that at Brigham 
Young University we were developing an interactive video/computer program 
for students of Chinese. The lessons in this program will be used to enhance 
students' listening (discrimination, comprehension skills and cultural 
awareness. We are planning to use several different kinds of video footage for 
the program. We have selected video clips of several commercials which have 
both language and cultural content that would be very useful in learning 
Chinese. We want the students to have an authentic look at modern China. 
The quality of many of the television commercials not only sells a product but 
opens a small window on Chinese language and culture. We would like to 
include them in the lessons we are creating. These interactive video/computer 
lessons will ultimately be made available commercially to the Chinese 
language programs at other public and private schools at the elementary and 
middle school level and at institutions of higher education. At present the 
United States Foreign Services Institute, National Foreign Language Center, 
Defense Language Institute and The Ohio State University are very interested 
in being able to use these materials. 

We have written to the Ministry of Education and the News Bureau of the 
Administrative Yuan requesting their assistance in gaining permission to use 
these commercials. We are also writing to ask if you could assist us in 
encouraging them to give permission to use and make copies of the various 
Chinese commercials for the program we are producing. If they could send 
prompt reply giving approval, that will allow us to continue to develop triis 
unique method of instruction. Enclosed are transcripts of the commercials that 
we would like to use. 

Thank you very much for your help. 
Sincerely, 

Kim L. Smith 

Associate Research Consultant 
Frances Lee Yu-fen 
Materials Developer 
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Copyright Release Documents 



A letter from Yen Rong-Chang, Director of the Department of Radio and 
Telvision Affairs was received telling of permission to use and copy the 
commercials for educational purposes. His letter addressed to Ms, (sic) Kim L, 
Smith is included in this appendix. Agreement forms were received granting 
permission to Brigham Young University to use and reproduce sixteen 
commercials for educational purposes. One of the agreement forms appears in 
this appendix and an English translation follows. 
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Letter informing of Permission 




September 4, 1992 



Kim L. Smith 

Associate Research Consultant 

Humanities Research Center 

3060 JKHB, Brigham Young University 

Provo, Utah 84602 

U.S.A. 



Dear Ms. Smith: 

We are happy to inform you that all of the copyright holders of the commercials, that you 
mentioned last, except "The Eyes" and "The Sightseeing," have given you their permission to 
use and copy the commercials for educational purposes. Enclosed are copies of the 
authorization and consent papers which were transferred from the Taipei Association of 
Advertising Agencies to this office the other day. 

We hope these Chinese commercials will be of great help to your students. If you have 
any further questions, please do not hesitate to contact us. 



Sincerely, 




RongChang Yei^ / 
Director, I 
Dept. of the Radio & Television Affairs 
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Original Chinese Agreement 



^ ilBo li( 



Brigham Young K»:\l|^!J]K:^;|l[?5li\^Wlll^lI5KeK^E^ 



¥ hIod; -< •• v1<v ivC ^tiiiiiiij 



( ) 

( mu- ) 



K 



HI 



ii 
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CD 



in 



!9 



1^ 



OR 



. « W .i)k 

"t ^ ¥ 

.. .. .. 

<h vjf \b 



-iM 

n!/ ^'l 
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o 

o 

io 
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CD 
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Translation of Consent Form 



Agi'eement Document 



Rights to use and make copies for educational purposes of the commercial 
video, with name and contents, listed in the attachment, which belongs to this 
company, are hereby granted to Brigham Young University. It may not be used 
for any other purpose. This is to be forwarded to BYU in the United States by 
the Taipei Association of Advertising Companies. 



Yongxin Medical Products Company, Limited 
//company seal appears on original document// 
Li Tiande 

Lianzhong Advertising Company, Zheng Ziyi 
//seal appears on original document// 



Signers of this agreement document; 
Company name: 
Responsible Person: 
Association Representative: 
June, 1992 
Nmiie mid contents 
Exercise film 

Commercial contents (Lianzhong Advertising Company) 
Grandson: 



Grandfather: 

Grandson: 
Grandfather: 



"Grandpa, grandpa, look how many people are over there 
exercising!" 

"Of course, if you want to have a healt liy body, you must 
exercise more." 
"I want to go too!" 

"OK! Exercising often limbers up the joints. It's good for 
the body. Let s go!" 



By exercising everyday, you can lighten up the things you do. 
Respect life, maintain health 
Yongxin Medical Products! 
Form Authorizing Use of Materials 
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APPENDIX C: VIDEO LESSON TEXT 
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I. Previewing 

A, Guided questions 

B. Predicting questions 

2. itim* o'oTtb^^^^it^-f ? 

5 . ^^-m^Ayy^hf^^&mm"^ ? 

II. Viewing 

III. Recall any 10 words heard in the clip. 

IV. Fill in the Commercial Information sheet (CIS). 
Make copies of the page in the back of the text. 

V. Comprehension questions 
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3. y'A-^f^'y^'. 
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1. kSn xiang tang "chewing gum" 
What brand of chewing gum do you like? 

2. 'H* qing "grceii;blue" 




I like blue mountains. 

3. jian "arrow" 

^7 H'J bow and arrows 

4. /H pian "piece" 

I have a stick of chewing gurn. 

5. ^ bian "to become; to change" 
YouVe become more beautiful! 

jiage "price" 
What's the price of this pack of gum? 

baozhuang "pack" 
I like the now packaging of the gum. 
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S. "M-^ luo sheng "the sound of goi?.gs" 

One can hear a lot of gongs during the new year. 

9. ^ niai "to buy" 

What are yon buying, sir? 

Further discussion 

1. -W^^ O ;f g h^^^-fM: ? 
Exorcises 

I. (True "O" or false "X") 

6. 



II. i$rP\^M^ (Filling the blanks) 

:t! o 



III. 7i.-§-^0^|^ (Romanization &; translation) 

1. m 

2. C?^# 

3. im 

4. 

IV, (Sentence making) 

2. JJL^ 

3. ^! 
• 4. 

5. 17... 
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V. ^il'^f' (Translatft the clip into Englisii) 
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I, Previewing 

A. Guided questions 

B. Predicting questions 
Viewing 

Recall any 10 items seen or heard in the clip. 
Fill ill the CIS. 
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II. 

III. 

IV. 



V. Comprehension questions 



I. it^-f+^-^tp^a^^yt^? 
5. {^iL^n^^it-ffyt? 

10. ft^Pl.t-iSTjU"^ ^'1^^ ? 

II. tiwj^^mui 
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1. ping "bottle" 

vase, bottle, soda bottle, milk bottle 

2. ^ zhifang "packed" 

^^Jk > bottled, canned 

Please give me a dozen bottles of pop- 
baojiu "preserved" 

4. xfannai "fresh milk" 
Fresh milk is the most nutritious. 

5. 6^^^ dique "indeed" 

Do yon really know about this? 
C. jiare "heated" 

Do you like heated food? 
7. ' — "i^ yitong **onc telephone call" 

If there's anything, give me a call. 
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8» '^t^ dianhua "telephone'* 

The phoiiP rang. 
9. iii^'] songdao "to deliver to" 

Please send the book to the Li's. 



Further discussion 



1. o 



Exercises 

I. ^^Y^ 

7. jiiL^HK-^trnTj^/"^ ^'J^^IIL T » 
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1. ^ t^m^i^^m^L_^^^ ^ 

4. 6^«t^it 0 



III. 



A. : -^"i ! ^^"^ ! 



B. f?'J : ! ^^'^m^^^ 





eg 


1. 




2. 




3. 




4. 




5. 




6. 


ai 


M : 




1. 




2. 




3. 




4. 




5. 




6. 






>4s — 


1. 




2. 




3. 




4. 





C. f?>J : ! ! 
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IV. P^^^fiii/^'cJ t' 
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I. Previewing 

A. Guided questions 

B. Predicting questions 

II. Viewing 

III. Retell any 20 items seen or heard in the clii). 

IV. Fill in the CIS. 
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V. Comprehension questions 

4. it^^t/#^P EJ ? 

10. itH'I^f ? 
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gaosu gonglu "freeway" 

The speed on the freeway is very fast. You must 
drive carefully. 

2. saiciTe "traffic jam" 

Oh! Another traffic jam. It looks like we'll ho 
late. 

3. Uwu "presents" 

Christmas is coming. What present do you want? 

4. zuiba "mouth" 

You really have a sharp tongue! 

5. ying "hard;stubborn" 

He is always stubborn and reluctant to admit 
mistakes. 

G. -^"^ q(shi "in fact" 

Ho looks fierce. In fact, he has very good 
nature. 
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7. 51^ liyou "reason;excusc" 

Please give 100 reasons why you love me. 
VL Further discussion 

4. %^%Ai-\m%^^^i=^'\ 



5. m^^-^^^^p., \m%\^^^^^-k%%mMk^'i 

Exercises 

I. 

87 



ERLC 8S 



% 

1. 'ft^^lH?^ ? 

3. o 

5. Srt , mm^min^ 



1. ^-g- 

2. 

3. 
4. 

5. tb...:^ 
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I. Previewing 

A. Guided questions 

B. Predicting questions 
IL Viewing 

III. Recall any 10 items seen or heard in the clip. 

IV. Fill in the CIS. 



V. Comprehension questions 

3. mox^±A^mmi'^.'^. 
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4. mm^^^^^si 

10. "'hm" t'immw]-^:^^'! 



1» "^4^ danjuan *'cgg rolls" 

I like sweet, and crisp egg rolls. 
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2. ^>E''^-^ xiang dalignian '*those year" 

I was a well-known athelete in those days! 

3. "^^j^ renshi "to know" 
Do you know that person? 

4. f^^EJ chanxiang "gluttonous look" 

Ho has a gluttonous look whenever he oats ice 
cream. 

mei xiangdao "unexpectedly" 
I didn't expect you would retxUy come! 

chuxian "to appear" 
He has appeared on campus quite often recently. 

fanban "reproduction" 

Yon look so much like your mom. You arc her 
exact image! 

Further discussion 
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3. #4^m<f«i-§t t^^ii?.^ ? Sj'im'! 

Exercise 

I. :^^}'M (True "O", or false "X") 

3. i^±e.:^l#4|7o 

II. :^^^>a']^(Cloze test) 



III. it^(Sont,o nco making) 

1. 

2. 

3. Rrn^i 

5. 
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IV. (Translate the clip into English.) 
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Previewing 

A. Guided questions 

B. Predicting questions 

Viewing 

Retell any 20 items seen or heard in the clip. 
Fill in the CIS. 
Comprehension questions 

94 
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2. it^lt>ti<lL*6^J;t^? 

8. ^imy^A^^i^m^^m% ? 
10. Mj^mm^mi^^Mj ? 



.^^'^^ niuyuc "New York" 



95 



ERIC 



97 



Now York is the largest city in the U.S.A. 

2. ban "Paris" 

Paris is the capital city of France, 

3. ^kik lundun "London" 

The Thames River flows through London. 

4. zhichi "very close" 

The road to success is very close. 
5» Xianggang '^Hongkong" 

Hongkong was called the "Pearl of the Orient." 
G. ■^^'^•^SV — du yi wii e^- "unique; the only one" 

This is the only restaurant in town. 

7. i^l^ wanxiang "every phenomenon" 

Spring comes round to the earth again and 
everything looks fresh and gay. 
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8. ^ zhi "of" (formal) 

I agree with you 100 percent. 

9. ^ du "capitahcenter" 

Hong Kong is the center of everything. 
Further discussion 

Exercises 

I. (True "O" or false "X") 

2. it#;^e.f- . 

97 



4. it#^m^S^:^/lo 

f^^']: itll, .^5.^^, mk, e.^, 

1. -l-Mfe, It*, t*, ^Sf: 
2. 

3. ifJL^, X^, ^k^, 

4. ^tn, m^, ^^m, 

5. ^, ^1^, -j^^, m^, >^^, 
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I. Previewing 

A. Guided questions 

B. Predicting questions 

5. mmih'ti^^'iiMf' 

II. Viewing 

III. Recall any 10 items seen or heard in the clij). 

IV. Fill in the CIS. 

V. Comprehension questions 

3. stAM^imi 
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4. st^^A^JiMV^sl 

10. ^k^'^^wtitmmm ? 




L yanjing "eyes" 

Hor oyes are big and shiny. 

2. M^it ylngg^ii "should" 

You should'vc come to me first. 
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3. 'f^.tL- xTuxi "to take a rest" 

I'm tired. I think I should take a rest. 

4. ^M- juli "distance" 

The distance from school to my house is cibout 
two miles. 

5. haoxiang *'scem to" 

We seem to have met somewhere before, havcirt 
we? 

in "close to:near" 

Do you live near close by? 

pa "to lie on one's stomach" 

What are you doing lying on your stomach 
on the floor? 

anchu "in a dark place" 

You can't study in a dark place. 

9. 'fir shing "to hurt" 

Did you get hurt? 
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10. hai "still, yet" 

I don't know your name yet. 

11. qing "please'' 
Come in, please. 

12. % bang "help" 

Would you please help i.ie for a luonieiit? 

13. .#>|^ zhaogu "to take care ol 

You must take good care of yourself! 
Further discussion 

3. "^^^mm^^^mmim^^m ? 
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Exercises 

I. ^^YM 

10. {^m-h, ^'ft#flsj||||e,„ 

II. '^^Tmmn^ 

-^^^^o T:^, im, 

III. ^e.T^6^:?l5]^iL^;J^^j^6^^-f o 

1. 0l.Bg- <i.lL. T ? 

2. ^f. itii T ! 
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4. ^t^t'^l^ti^^A" 

5. iWi^ im^'h mn m » 
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I. Previewing 

A. Guided questions 

B. Predicting questions 

3. mm^-Ki^^^f'ifMi 

IL Viewing 

III. Recall any 10 items seen or heard in the clip. 

IV. Fill in the CIS. 

V. Comprehension questions 

2. zlA^^'^'frn? 0 6^3;t# ? 

3. ? 
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4. tM.My^&ili^'i 

10. ^^lU^^^ty^:?? ^ostim^t'iWW'^^'^ 
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^ ju '*to get together" 

Wc should take some time to get together, 
zhongqiu "the Mid Autumn Festival" 

The fifteenth day of the eighth month is the; 

Mid Autumn Festival . On that night, poopk; 

watch the moon and eat moon cake. 



course" 



3. '^r^-H dangran "of 

A: Do you remember me? 
B: Of course I do! 

4- J^*^ yueliang "the moon" 

The moon of the Mid Autumn Festival is the 
fullest, the brightest, and the prettiest. 

5. "^Sf 7 he zui le "to get drunk" 

You arc drunk again. 
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yao bu ran "otherwise" 

He is definitely not coming. Otherwise, why 
isn't he here? 

^ ken "want;would Uke'* 

T^*, -frT>-fr 

Will you listen to me? 

luosuo "nagging;babbling" 

Young people don't like nagging. 

he "box" 
jm. J 

What is inside this black box? 

'^>^ shangyne "to watch the moon" 

Where are you going to watch the moon for th 
Mid Autumn Festival this year? 

- — ^ yiqi "together" 

Shall wc walk home together? 



108 

110 



13. jiaoqing "friendship" 

The two of them have a very close friendship. 
VI. Further discussion 



Exercises 



I. Tt^m 



1. ^^m/s^m:^o 
10. 
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II. ^^T^^-f 

5. i'^^r^.^ "^j^T? 

6. x^^^m^stm^n.'t'. 



III. ^T^^^^^JL,-^;^-^:^* o 

1. -^^k 2. m 3. 4. m-f^ 

5. 6. 7. f*^ 8. 
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I. Previewing 

^ A. Guided questions 

B. Predicting questions 

3. ? 

II. Viewing 

III. Recall any 10 items seen or heard in the clip. 

IV. Fill in the CIS. 
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V. Comprehension questions 



1 

1 • 




9 




Q 

O . 




A 




5. 




6. 




7. 




8. 




9. 




10. 





"1^^, A^itf;^/'':^! 
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1. yundong "exercise" 

What exercise do you usually like to do? 

yeye "grandpa" 

My father's father is my grandfather. I call 
him "yeye". 

3. drngran "surely" 

"Do you enjoy Chinese 201?" "Of course I do!" 

4. jiankang "healthy" 

Getting exercise every day may keep you 
healthier. 

5. ;S"ft shenti "body;hcalth" 

I am not in good health recently. I get sick 
very often. 

C. y^'^/j huodong "to move about; to exercise" 

The weather got better; lots of people are 
moving around outdoors. 
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7. A^'^ jingix "bones and niusclcs;joints" 
Running frequently may loosen up the joints. 

8. ^^M: qingsong "light;relaxed" 

He finished his daily work with ease. 

bandao "to get something done" 

If one works hard, there is nothing he cannot 
accomplish. 

10. ziinzhong "to respect" 
Chinese respect teachers very much. 

11. ±^ shcngming "life" 

When i)coi)lc die, they are lifeless. 

12. weihu "to defend, to maintain, to keep" 
To keep your health, you must exercise. 

13. -^po yaopin "medicine" 

Arc vitamins food or medicine? 
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VI. Further discussion 



5. mr^±^. i^m^m/jmn:s,m'^^o 



I. 

2. 'h^M::tA-6^#-:^o 

4. ^^iP^^^mMl^titm^f^t 0 

II. .titiT^^^t^^t?:. 



Exorcises 



1. 



yundong 
huodong 




qingsong 
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7. shcngming 8. wciliu 

9. jiankang 10. ycyc 



IIL 



^t^^t^l^it^^A.^ ^^.\ " 
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I. Previewing 

A. Guided questions 

B. Predicting questions 

II. Viewing 

III. Recall any 10 items seen or heard in the clip. 

IV. Fill in the CIS. 

V. Comprehension questions 

117 
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3. ^imy'A^nm "mr ^^^®?^^? ^j^im'^ 
10. ^<n^mMyrf>^tmmm^^-^ 




i^m^, Afimk, it^mi^) 



1- I^/i;^ yinxing "invisible" • 

Heart disease is an invisible killer. 
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•^-^ sh^utao ''gloves*' 

Gloves and scarves are important in winter. 

shiyan "experiment" 

He works on his experiment in the lab everydciy. 

i^^H zh'engming "to prove" 

Experiments prove that water is a mixture of 
oxygen and hydrogen. 

xingcheng "to form" 

People squeezed together and formed a wall of 
flesh. 

baohu "to protective; protective" 

When you go out in winter, youM better have 
some facial cream to protect your skin. 

^% mo "membrane" 

Handcream puts a protective membrane on youi 
hands. 
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8. suaiiji "acid" 

Acid is a poisonous liquid. 

9. fljs^^ geju^ *'to insulate" 

The thick glass insulates from outside noise. 

10. J^J^ weixian "dangerous" 

Driving is dangerous when there's ice on the 
road. 

11. qingwu "please don't" 
l^'^^J^ Please don't smoke; No smoking 
If -^S^^ Do not enter 

12. ^i^k. niofang "to copy; to imitate" 
Children like to copy adults. 

13. youxiao "effective" 
Is this method effective? 

14. # -# you yitao "valid, sharp" 
You are really sharp! 
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VL Further discussion 



1. itm^4-^^^m-M.m)^ "tmm "? t'lm^^^^ 



Exorcises 

I. ^^YM. (True "O" or False "X") 

II. (Cloze test) 

-^im, m}^ So 

121 



ERIC 



123 



m , ii^. f-n m) 



^•^o^ (Translate the clip into English) 
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I. Previewing 

A. Guided questions 

B. Predicting questions 

II. Viewing 

III. Recall any 10 items seen or heard in tlie clip. 

IV. Fill in the CIS. 
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V. Comprehension questions 



am) 
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1. ^ quan "spring" 

^^Y^, }^^, 

The spring water here is clean and cool. 

2. -^^^ shijie "the world" 

Do you know how many countries there are in the 
workl? 

gnozhi "juice" 
orange juice, pineapple juice, grape juice 
I love to drink ice cold juice in the summer. 

4. lingda'o "leading" 

What is the leading brand of grape juice in the 
U.S.? 

5. ^"-i^ kouw^'ci "taste" 

What kind of taste do you prefer? Northern or 
southern? 
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0. ^"fffi^ zhenshi de "real; true" 
This is a true story. 

7. #;^jiezou "tempo'^ 

The youth enjoy the fast tempo of rock music. 

8. 1] ^s^^ ziran de "natural" 
Everything happened naturally. 

9. shengyin "sound" 
Listen! What's that sound? 

10. ^^^^ xinxian "fresh" 
I like fresh fruits. 

11. Jt^^ mciwei "delicious" 

This dish is extremely delicious! 

12. ^ y^ii "be going to" (formal) 
I will go with the wind. 

13. di (to drip) 

126 




She was so sad that her tears dripped down. 



14. yM. liu (to flow) 

Mmm, it smells good! It's making my mouth water! 

15. zhuangui "display case" 

There are many clothing display cases in the mall. 

16. -i-"^ shangshi (on the market) 

Summer hcis come. Watermelons are on the market. 



Further discussion 



Exercises 

I. 

_i. (f 0 +^Go -fr^ 
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2. (To m^Co frit 

3. J^n^t (To Go 

t^o j^ti) 6^ff*o 

6. J:7$.^7m^t;l: (To f*^^ C 0 if # 
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4. 

5. 

6. *^ 
8. 

9. "^"4^ 
10. 

IV. i^^e.j^%-P^$iMn}K^y^o 
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I. Previewing 

A. Guided questions 

B. Predicting questions 

II. Viewing 

III. R.ecall any 10 items seen or heard in the clip. 



IV. Fill in the CIS. 



V. Comprehension questions 

10. Mj^m-! 

12. stm^ro^'ifM^'^'^ 
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!• ^ baodao "a prosperous island" 
Taiwan is a prosperous island. 

2. zhong *^a clock" 

It's ten o'clock. The clock struck ten. 

3. (M) biao"awatch" 
What's the time by your watch? 

4. nian^'to read; to study" 
Arc you studying? 
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5. ^ wan "to finish" 
Fvc finished eating. 
^iF*^ zuoye "homework; assignment" 
I have a lot of homework today. 

7. J^.^ haiyou "and; besides" 

I have to read, write and do my homework, 

8. '^j^^ diannao "computer" 

Can you use a Chinese computer? 
0. -^T ('^^^) da "to type (on a computer)" 
I've typed this on the computer. 

10, ^^'^ yuehui "a date, appointment" 

I liave a date with my girlfriend tonight, 

11, 'J^»^ xiaoxin "to take care" 

Take care when you go out in the evening! 
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12. ^^fo\ shijian "time" 
Do you have time? 

13. ^"^y^ dai gou "generation gap" 

There's no generation gap between me and my 
father. 



Further discussion 

1. ^'^sLmmih^^mtm? n ? 

2. mm^mm-^^im ? 

3. mfx^^^ m #^T^-^ ? ^^^^^y'Am^- ^ ^ ? 

6. iifi^-^^^ii^^-ft/^^^,? 

Exercises 
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9. ^■f--t-+Ii^*^o 

10. iL^l^^i^:^T^m^•f 

2. ^^^t^ ? 

3. ! 

5. r^^-t ! 



1. 1:00 a.m. 

2. 3:30 p.m. 

3. 9:05 a.m. 

4. 12:00 noon 

5. 7:48 p.m. 

IV. i^f^A.$:%-^hmi^^^Tmkil (Complete the 
following passage according to the the dialogue) 
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I. Previewing 

A. Guided questions 

B. Predicting questions 

II. Viewing 



III. Report any 10 items seen or heard in the clip. 

IV. Fill in the CIS. 



V. Comprehension questions 
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2. /t-^fim f 1 

3. iW^J^^-^. 

8. iWm^t^A%^3L^'. 

10. it^a#-;^^(^-^"A^ ^-f-^H^^ ? 



1. y^'W zhuzhong "to lay stress on" 

Chinese lay stress on stroke order when writing. 
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2. Mj^ jubu "part" 

Yon mustn't be concerned only with the partial 
and the immediate. 

3. #^ tese "distinguish features" 

What are the characteristics of Chinese culture? 

4. lun "to consider; regard" 

These two objects are entirely different; how 
can you consider them together? 

5. xuetong "blood lineage" 

He is an American of Chinese descent. 
G. 1^^^ jiage "price" 

Do you believe that high price guarantees high 
quality? 

qu "to seek; choose" 

The work attitude of this man is not what wo 
seek. 
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waibiao "appearance" 

Those who arc good looking do not necessarily 
have inner beauty. 



9. zh^zhang "to advocate" 

I advocate carrying on discussion on this matter. 

10. qinshen "personal" 

This is my personal experience, you must believe 
it. 

11. %^ jiayu "to drive, t ) coni-rol" 
This horse is hard to control. 

12. jingqi "surprising" 

Everyone was surprised with hi ; lecture. 

13. ganshou "feehng" 

Please tell us how you feel about the new car. 

14. "i^S. daifi "agent" 

When I am abroad. Manager Wang will be niy agent. 
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Further discussion 



1. ^M^K^^]^^Mm^5lxA , mm'^in^t'iiM 



Exercises 



I. 

II. 



A. 
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1. it 

2. 

-S- 



<> 
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I. Previewing 



A. Guided questions 

B. Predicting questions 
II. Viewing 

in. Recall any 10 items seen or heard in the clip. 
IV. Fill in the CIS. 



V, Comprehension questions 
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3. imA^mm^^'^ 

10. "it^^;?^" ;^^t>i^*-^^? 

11. "^otit^" 



A 
B 
A 
B 
A 
B 
C 
A 
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1. you zhuan "to turn right" 

Do you want me to turn right or left 

2. ^ kao "to keep to" 
Pleiise walk to the right. 

3. iS: bian "side" 

Please move from this side to that si 

4. qiguai "strange;odd" 

He looks very strange these days. 

5. huan "to change" 

She just changed to a new hair style 

6. :K.¥^ dagai "Perhaps" 

I think he's probably not coming. 

7. xiangzi "alley" 

There arc many alloys on this street 
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i^jt dizhi "address" 

I moved last week. This is my new address. 

gai "to change" 
Can you change life? 

ayi "aunt, mother's side" 
My mother's sisters are my ayi. 
^ ^ duobian "changeable" 

The weather has been changeable. You have to 
careful. 

shidai "an era" 

The 21st century will be an era of space. 

^i'fr zhenqing "true emotion" 

The song is filled with true emotion. It's very 
moving. 

haitai "seaweed" 

Sea weed is black. Some people say it's tasty. 
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Further discussion 
Exercises 

I. A^^M (True "O" or false "X") 

3. ^^^thli^t^6^/^^^o 

4. ^tr^:k^^'^ t ^^^Kt o 

5. ^t^h^A.'^t-i^^^n o 

6. it^ o 

9. ^th#l3(6^AA:^th6^jP^Mo 
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II. '^^^L (Rearrange the sentences in order to make a paragraph) 



Jits -im^ , X s -mnt^ , 



III. ^ ik.%T^^^^ 

IV. i'1'l"^¥(Translcatc the clip into English) 
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I. Previewing 

A. Guided questions 

B. Predicting questions 
IL Viewing 

III. Recall any 20 items seen or heard in the clip. 

IV. Fill in the CIS. 



V. Comprehension questions 



1. it^#/tt"a6^.t^? 

149 



5. siim^^^^ft^^ii^^ro^m^ ? 

10. $j<m$:^Xim^'l'M^^^.^ T ? 




^ 1891 4^'-'fii%.^^:^>^^']4-^o 



wonining "well-known" 
Utah is well-known for its scenery. 
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zhaoming "lighting" 

There are very good lighting facilities in the 
stadium. 

^4*^'^^ wusi '^tungsten filament" 
This is a tungsten filament lamp. 
;J^/'& dengpao "bulb" 
Oh no! The bulb is burned out! 

xiaolii "efficiency" 
I have very high work efficiency. 
-^'^ shengdian "saving electricity" 
This freezer really saves electricity. 

buduan "continuously" 
I continuously tell myself to work hard. 

chuangxin "to create" 
He has a creative brain. 
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9. Xj-:Pr wanmci "perfect" 

There's no absolutely perfect thing in the world. 

10. l^f'A^bangongshi "office" 

The telephone in the office rings constantly. 

11. J^/^^yizhiyu "as to" 

He workd so hard that he even forgot his moaLs. 

12. shiwu "business'' 

There is a lot of business in this office. 

13. shen "very; deeply" 

I know very well about him. 

14. kending "to approve; to regard as positive" 
His performance was approved by everyone. 

15. •i^.'^-i shiji "century" 

It's now the cud of the 20th century. 
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Further discussion 



1. t')^n^im±^^t'if^-t^wM ? 

Exercises 

I. it#^ 

1. ±ik±A.'~i^ do f^^2.ii}^3.:f ;g) -m-^t^ 

2.^^3.^4^) 

2.-frfe.t^) 

5. ^ti, (i.«^2.^^3.#5*) Jie..^t:f o 

II. f«.{?']^?i::§T^^^o 

(Rewrite the sentences with -^"^ , , ^'^% , , 
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2. K^i^^^ms^m^-^yk , im'^y'^r^^^m^^^ 

5. ^in-M.'^:^^^ , -'^'^fA'^^to 



III. m^-y/. 



^Wts, ^^'^t, y'^^^^m ^m, 



IV. me^^^-^^^^MiKf^X 
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I. Previewing 

A. Guided questions 

B. Predicting questions 

3. ^i?^t.mht^m^iMn ? 

II. Viewing 

III. Recall any 10 items seen or heard in the clip. 

IV. Fill in the CIS. 



V. Comprehension questions 
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If)?. 



2. tM^iMA^^im'- 



1. yAf\^] yiqian "before^ 



I just, saw her two days ago. 



156 



2. ^h:K beida "Beijing University" 

Beijing University is one of the most fanions 
universities in China. 

3. nianshu "to study;to attend a school" 
Which school do yo\i attend? 

4. ji^ de shihou "when..." 
When I was little, I used to cry. 

5. # shci "who" 

"Who's that?" "It's me." 

6. yaoshi "if" 

If you don't corne, I won't go. 

7. yi "as soon as" 

I saw yoti cxs soon as I arrived. 

8. 5^ zhu "to cook; to make" 
Do you cook every day? 
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9. kafei "coffee" 

Some people drink coffee as soon as tlicy get, up. 

10. dou "all" 

I've finished them all. 

11. wen "to smell" 

Smell it. The flower is so fragrant! 

12. xiang "good-smelling; aromatic" 
What're you cooking? It's smells so good! 

13. -^ii^bian "common" 

Formerly, women didn't attend school. Now it is 
very common for them to go to college. 

14. ^ que "but; on the contrary" 

He has a lot of money, but not even one friend. 

mai si wci "Maxwell" 

IG. lihe "gift-wrapped box" 

This gift box of candy looks so good! 
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Further discussion 



1. m^Mjmxt^'^^'- ^-ft/t? 



1. tC)^/-t'£:Jh:^v^#o 

II. iJ-ISj^a-]^ (Cloze test) 



Exercises 



I. (True "0" or false "X") 
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III. (Sentence making) 



1. ^A-^ 



2. 



3. 
4. 



IV. -at^e.*^i>9^i:i#;^-j^^o 
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I. Previewing 

A. Guided questions 

5. 'h^M^t^m-^M.'- -ft^^M? 

B. Predicting questions 

5. it^ATtbiHl'ft.^i^^? 

II. Viewing 

IIL R.ccall any 10 items seen or heard in the cHp. 
IV, Fill in the CIS. 



V. Comi)rehension questions 
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2. t^i^^^i)ti^'- 

5. it.n^^^'fm^'^'- 

G. j^^PI^'fi^t'ft/^? 

10. im^i^mm^^^^^-^^t i a 7 




1. chlifang "kitchen" 

A: Where's Mom? 
B: In the kitchen. 

2. ic^-^ xishou "to wash hands" 
Wash your hands and have dinner! 

3. i^k, zuo "to fix; to make" 

Mom is fixing meal in the kitchen. 

4. 'J|: geng "a thick soup" (old term) 

5. 7^ t'AJig "soup" 

I enjoy egg drop soup. 

6. wci "not" (formal) 
She's not married yet. 

7. in^ an "be fanxiliar with" 

He's not familiar with the nature of water. 
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8, M wcng "father-in-law" (ancient,formal) 
This is my husbancrs father. 



9. ^ shi "food;eating" 
I enjoy good food. 

10. xing "habit; nature" 
I have a bad temper. 



11. ^ xian "first" 
I'll go first. 

12. 3^ qian "to send, dispach" (formal) 
Who sent you here? 

13. ' J xiaogu "sister-in-law" 

My husband's sisters are my sisters-in-law. 

14. Chang "to taste" 

Let me taste it. Minm, yummmy! 
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15. "^1^^ wcidao "taste; flavor" 
It tastes good! 

16. ^ jia "house; home; family" 

There are three generations living together in 
my family. 

17. kaorou "to roast meat; to barbecue" 
It's summer. Let's have a barbeque!" 

18. -t^ wan "ten thousands; numerous 
Ten thousands make a "wan". 

19. jiangyou "soy bean sauce" 
The flavor of soy bean sauce is salty. 

Further discussion 
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Exercises 

I. ^^YM, (True "O" or false "X") 



1. 




2. 




3. 




4. 




5. 




6. 




7. 




8. 




9. 





II. It^t^ Kgl, -f, "S"^) 

M^T^$i^ 0 (Count the number in Chinese) 

1. 350 

2. 1,298 

3. 40,756 

4. 103,228 

5. 2,477,089 

III. lWe.^-#^§-«M-rv^o 

IV. yM^'l$-iU^^^^^il^—:^^^iik1^h^'H^^o (Speaking in the 
words of the bride, describe the first time you cooked a meal.) 
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I. 



Previewing 



A. 



Guided questions 



1. i^s^^^n^-f^l 

2. mr^f^^t'^y^^^^^^yrJ^^^'^^J^'s^±^^ 



3. ^it^^xt'i-f^:k.-f^^l:± ? 

5. it^-f#*»f^?«^? 

6. ^^^^^^J^^-ftM^.^^? 

8. itt'm6^#€.^^«? 

9. i^^M'^^^mmmi^^ ? 

10. #^st^l^^^KiI^M^?'l ? 



1. m^^*^*^t*^#.? 
7. ^t^#6^m*^^6^m ? 

9. 5t^'J^^6^i^^^>% ? 



B. 



Predicting questions 
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II. Viewing 



III. Recall any 10 words items seen or heard in the 
clip, 

IV. Fill in the CIS. 

V. Comprehension questions 

10. ^^^<\A-iiMi 

11. i^*^^4^t>#? 
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si^k, im, mt^ 



1. ^^J: zhangwo "to grasp; control" 
Can you control the future? 

2. -t^^ shijie "the world" 

How many countries are there in the world? 

3. M^^/J maido>ig "pulse" 
Can you feel his pulse? 

4. -^-o^ lianhe "unite;union" 
^-^i] the United Nations 
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5. bao "newspaper'^ 

newspaper 

What paper do you usually read? 

6. -^^t faxing "to publish; issue" 

Is the newspaper published locally? 

7. wanbao ^'evening paper'' 




Usually, evening papers report news that 
happened during the day. 

8. E]:^^ ribao "daily paper'' 

9. jingji "economy ; financial condition" 
He is not in good financial condition. 

10. ouzhou "Europe" 

Germany, France, and England arc all in Europe 

11. ^m taiguo "Thailand" 

The capital of Thailand is Bangkok. 
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12. ^^'ks huanrao ^'to surround" 
The earth moves around the sun. 

13. shizho'^ig "clock" 
Clocks tell us time. 

14. i^L^ diqiu "the earth" 
There is life on earth. 

15. iEy/^ zliengpai "honest; decent" 
He is a decent person. 

IG. ^']^Jt chuangxin "to bring forth new ideas" 
He is bold in bringing forth new ideas. 

17. Mi']$^ guanhuai "to show solicitude for" 
Thanks for your concern. 

Further discussion 



1. -^i^t, simu^ 
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3. "j::.+^'J^#^^-ttf-^^ft" "^;^^4^-ttf-^^^a 

6. Sj^i^i 



I. f:#-i^-l^6^«>^^^it^^-ttf-^J:.^^±^^*'lfr o 

I I . m^i^^^^-^mi $ o 

II. ii. iil Synonym 



Exercises 



I. (T 



rue or false) 
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2. ^m^^'^y^^^^'lstn m t^h^MM. » 
To mi^^ ^li^ 

To ^^^C>o tttli^o iiiiia 

To mikt^^ mi^^ 
5. ^«tm^^i^.tMfto 

To 'la^^Co ^.^1^0 ;^4- 

III. jI:^ s cntence makinc: 

1. iEj/^ 

2. I«Jt 

3. 

4. 
5. 

IV. Writing 

Use these phrases tc describe a person 
in a paragraph. 
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Complete the following passage as if you were 
the spokesman of ^'o*^^- 

^m/^ im i^yf ^^^T #^1: 

m\t m 

VI. l«e..*^^$:#i#;R^^o 
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I. 



Previewing 



A. 



Guided questions 



1. ifr^fm±m^%" ■^^^imm^ii'^ az^j^ 

5. at^T^tf^*^^#'f^# ? 



1. 

4. ^mirt^^^'it^siA? »if^^^t>tE^<i,? 



5. sim$:^^ n mihAMM: ? 

6. ^i?m^tmim$:^^ m-M: ? 



II. Viewing 

III. Report any 20 items seen or heard in the clij). 



B. 



Predicting questions 



IV. Fill in the CIS. 
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V. Comprehension questions 



1. it^m6^>t*?>%? 

6. ^^^^'^^^^y^Ay^^r^i^^ ? 

6. 'ft>t;?:#^6^.ft#:fe^? 

9. :ficmj^/^ i^i^^Mi m^i-i-fm^M'. 
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Further discussion 



1. itH'j^t^^/^-t^^^^^ 0 m%^^A^i-\m^n^ 

177 



1. ^'[^ tangshang "scald" 

My hand was scalded by boiling water. 

2. /jiu "first aid" 

The doctor is giving first aid to the patient. 

3. '^i^ changshi "general knowledge" 

In elementary schools, what teachers teach is 
correct general knowledge. 

4. ^X:^ wenshen "tattoo" 

To tattoo is to mark various patterns on one's 
skin. 

5. bang "to wrap/tie with" 
Tic your shoes well. 

6. ^m"^ bengdai "bandage" 

He got wounded and was all wrapped up in 
bandages. 
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7. r^-^ rennai "to exercise patience" 

You must be patient with the current situation. 

8. :i^y^ngg^n "brave" 

Soldiers fought bravely on the battle field. 

9. S# cixiang "kindly" 
I have kindly parents. 

10. -^/^ meimKn "happy;perfect" 
Their marriage is perfectly happy. 

11. ankang "health" 

Wishing (my) parents the best of health. 

12. ^ci^ heqi " politely ;gently" 

Mr. Wang is always gentle to people. 

13. Ian "orchid" 

The orchid is the national flower of Singapore. 
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14. #1 gui "laurel" 

Laurels bloom only in autumn 

15. tingtang "hall" 

"Ting" and "tang" are both big rooms. 
IG. enhui "favor" 

The favors our parents have done for us are so 
groat. 

17. J^i-^ jinpao "to soak" 

Soak the dirty clothes in hot water and you can 
wash them cleaner. 

18. f^gai "to cover" 

The mountains are covered with a layer of snow 
in winter . 

19. ^'t' niaoihi "towel" 

Don't forget to bring towels when you go to the 
beach. 
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20. ^# slTouc'e "handbook" 

This first aid handbook is very useful. 

21. i^"^ tigong "to provide" 

This bank provides very good service. 

22. f^?^ yufang "to prevent" 
Prevention is better than cure. 

23. cuowu "wrong" 

Your kind of attitude is wrong. 

24. daoz\i "to cause" 

This method will cause wrong rcsulcs. 

25. yanzhohg "serious" 

He's committed a very serious crime. 
2G. houguo "consequence" 

Nobody expected such a consequence. 
27. '^^^ tuuK) "to smear" 
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Women enjoy smearing comsmctics on their faces. 

28. ^ 'f* yagao "toothpaste" 

What brand of toothpaste do you use? 

29. ^^"ij jiangyou "soy sauce" 

Soy sauce is a must for Chinese cuisine. 

30. guannian "concept** 

We have similar concepts regarding this. 
Exercises 

I. 

10. rt-ffWJ ^5^;^-f4[^t'f#6^.t'^^>^o 
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^^.^^t^ , ^f^o 



# r^^'^ ^^1^ iE.^ «?.^ 

.^-t i^'^ fsp^ 

I. ^ »:^^El»^-Jo 

10. tm ^-tst-^i^^o 

II. it^+*m , ^T4^^^']^^j;^:to 
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IV. ^T^^^^i^it^ 
1. -ko^ 

3. 

4. + 

5. il-^^ 
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APPENDIX D: TESTS 
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Lesson One 
Name 



The purpose of the test is to see how much progress you make from the 
class video activity. Please circle the best answer according to your 
knowledge. If you don't know the answer, please don't guess, just don't 
answer the question. 



I Multiple Choice 

1. Kou xiang tang is 

2. Bu bian is not to 

3. Da baozhuang means large 

4. "Price" is 



a. lollipop 

c. chewing gum 



a. sell 
c. change 



a. size 
c. box 



a. jiage 
c. shumu 



5. When we have good news we say a. hao banfa 

c. hao jihui 



b. chocolate bar 
d. none of the 
above 

b. decide 

d. none of the 

above 

b. slice 

d. none of the 
above 

b. chaopiao 
d. none of the 
above 

b. hao xiaoxi 
d. none of the 
above 



6. Which instrument do Chinese people use to get others' attention? 

a. horn b. drum 

c. gong d. none of the 

above 

II Performance 

1. Please write numbers in Chinese from one to ten. 

2. Please write in Chinese character whatever you've heard from the clip 
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Lesson Two 



Name 



The purpose of the test is to see how much progress you make from the 
class video activity. Please circle the best answer according to your 
knowledge. If you don't know the answer, please don't guess, just don't 
answer the question. 



I Multiple Choice 

1. People normally have zaocan at a. 7 a.m. 

c. 6 p.m. 



b. 12 p.m. 

c. none of the 
above 



2. Which of the following compounds is a correct one: 

a. zhenzhen 
c. haohao 



b. heahen. 
d. none of the 
above 



3. The measurement word for a telephone call is: 

a. ge 
c. gen 



b. long 

d. none of the 

above 



4. Diaiihua is a 



a. letter 
c. telephone 



b. request 
d. none of the 
above 



5. When something is better than something else, we say it is 

a. hen hao b. zhen hao 

c. geng hao d. none of the 

above 



6. Which of the following is synonym to dique? 

a. zhen de 
c. xiang de 



b. shi de 

d. none of the 

above 



II. Performance 

1. Explain boo jiu xianru. 



2. What kind of drink do Chinese normally prefer? Hot? Cold? Why? 



188 



ERIC 



Lesson Three Name 

I Multiple Choice 

Circle the best answer according to your knowledge. If you are not sure 
about the answer, please leave it alone, don't try to guess. 

1. What do Chinese people usually do for holidays? 

a. Go on vacation b. Go for family reunion 

c. Stay home d. none of the above 

2. Gaosu goiiglu is 

a. highway b. freeway c. public way d. none of the above 

3. saiche is 

a. car accident b. car race c. car wash d. none of the above 

4. When people visit someone, they usually bring 

a. xiaoxi b. liwu c. zazhi d. none of the above 

5. When someone is rather stubborn, we say that s/he has a mouth which is 
a. kuan b. luan c. yijig d. none of the above 

II Performance 

1. What is the traditional characteristics of a Chinese father? 

2. And that of a mother? 

3. Write any ten items of what youVe seen/heard from the clip. 
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Lesson Four Name 

I Multiple Choice 

Please circle the letter of the best answer according to your knowledge. If 
you are not sure about the answer, please leave it alone, don t try to guess. 

1. A person named Taisheng is very likely born in 

a. Shanghai b. Beijing c. Taiwan d. none of the above 

2. Dang niaii means 

a. present b. future c. past d. none of the above 

3. When we describe a person who really Ukes to eat , we say s/he is lien 
a. Ian b. qiong c. chan d. none of the above 

4. If we know who a person is, we say that we 

a. renshi ta b. minghai ta c. shuoming ta d. none of the above 

5. Xiao pengyou is usually referred to 

a. babies b. children c. youth d, none of the above 
II Performance 

1. What do we mean by saying that you are your dad's fanban? 

2. How do you interpret xi nian lai? 

3. Write any ten items of what youVe seen/heard from the clip. 
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Lesson Five Name 

I. Multiple Choice 

Please circle the letter of the best answer according to your knowledge. If 
you are not sure about the answer, please leave it alone, don't try to guess. 

1. A person who is near-sighted is sometimes called 

a. jinshi yaii b. yuanshi yan c. xieshi yan d. none of the above 

2. Juli means 

a. power b. distance c. joy d. none of the above 

3. When someone is lying on his stomach, we say he is 

a. tang zhe b. kcio zhe c. pa zhe d. none of the above 

4. The opposite of having much light is 

a. chi b. a?i c. hun d. none of the above 

5. The term for parents taking care of their children is 

a. zhaogu b. guanli c. xunlian d. none of the above 
IL Performance 

1. According to your opinion, what may cause someone to have poor sight? 

2. How can you prevent from having poor sight? 

3. Write any ten items of what youve seen/heard from the clip. 
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Lesson Six 

Name 

I. Multiple Choice 

Please circle the best answer according to your knowledge. If you are not 
sure about the answer, please leave it alone, don't try to guess. 

1. Which month is Chinese Moon Festival in? 

a. 7tii b. 8th c. 9th d. none of the above 

2. Moon Festival is 

a. zhongqiujie b. duanwu jie c. c/iun jie d. none of the above 

3. Moon Festival has something to do with 

a. xiiig xiiig b. taiyang c. yueliang d. none of the above 

4. During Moon Festival, Chinese people eat 

a. nian gao b. zongzi c. tang yuan d. none of the above 

5. When one is babbling or nagging, we say one is 

a. luosuo h,baoyuan c. chaonao d. none of the above 



II Performance 

1. What kind of association do you get from ? 
2. What do Chinese people usually do on Moon Festival? 
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Lesson Seven Name 

I. Multiple Choice 

Please circle the letter of the best answer according to your knowledge. If 
you are not sure about the answer, please leave it alone, don't try to guess. 

1. Yzyz is 

a. father b. grandfather c. great grandfather d. none of the above 

2. Yundong means 

a. animal b. melody c. dizzy d. none of the above 

3. If a person is very healthy, we say s/he has jiaJikang de 
a. jingsheii b. xinqing c. sheiiti d. none of the above 

4. If we did something easily, we say we did it hen 

a. fuza b. qingsong c. suibian d. none of the above 

5. When people die, they have no 

a. shengli b. shenghuo c. shengming d. none of the above 

II. Performance 

1. Please name in Chinese or Pinyin some of exercises/sports that you know. 

2. Write any ten items in Chinese or Pinyin that you've seen/heard from the 
clip. 
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Lesson Eight Name 

I. Multiple Choice 

Please circle the letter of the best answer according to your knowledge. If 
you are not sure about the answer, please leave it alone, don't try to guess. 

1. Winter comes. It's freezing outside, so you'd better >' ut on before 

going out. 

a. yangjing b. shoutao c, pidai d. none of tht above 

2. If something is yiiigxing, it must be 

a. lasting b. solid c. waterproof d. none of the above 

3. When we ask someone to prove something, we are asking them to 

a. zhengming b. zheiigque c. mingbai d. none of the above 

4. What of the following can be a measurement for hands? 

a. too b. zhoiig c. shuaiig d. none of the above 

5. Baohu means to 

a. strengthen b. nurse c. protect d. none of the above 

11. Performance 

1. Please list in Chinese or Pinyin some of the work you can do with your 
hands. 

2. Write any ten items in Chinese or Pinyin that youVe learned from the 
lesson. 
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Lesson Nine Name 

I. Multiple Choice 

Please circle the letter of the best answer according to your knowledge. If 
you are not sure about the answer, please leave it alone, don't try to guess. 

1. What is the best season for xia quart? 

a. spring b. summer c. fall d. winter 

2. Guozhi is 

a. milk b. soda c. juice d. none of the above 

3. "Fresh'' means 

a. meiwei b. ziraii c. xinxian d. none of the above 

4. Shengyin and jiezou are usually used 

a. visually b. physically c. auditorially d. none of the above 

5. When something is shangshU it is 

a. out of fashion b. in seacson c. out of stock d. none of the above 
II Performance 

1. How is the rhythm of the this clip? Fast or slow? What instrument is it 
from? 

2. Name any 10 items that you saw in the clip in Chinese. 
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Lesson Ten Name 

1. Multiple Choice 

Please circle the letter of the best answer according to your knowledge. If 
you are not sure about the answer, please leave it alone, don*t try to guess. 

1. Dao means a(n) 

a. instrument b. island c. construction d. None of the above 

2. When someone has a yuehui, we say s/he has a(n) 

a. interview b. meeting c. date d. None of the above 

3. Which of the following verbs can not complete the phrase " yingwen"? 

a. du b. niaji c. xie d. none of the above 

4. If we ask someone to be careful, we may say: 

a. xiaoqi a! b. xiooxiii a! c. xiao yisi a! d. none of the above 

5. Daigou might mean 

a. generation gap b. cultural shock 

c. language barrier d. none of the above 

II. Performance 

1. What do you think a typical good Chinese teenager usually does in the 
evenings? 

2. Write any ten items in Chinese or Pinyin that you've learned from the 
lesson. 
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Lesson Eleven Name 

I. Multiple Choice 

Please circle the letter of the best answer according to your knowledge. If 
you are not sure about the answer, please leave it alone, don't ti^ to guess. 

1. Automobiles nowadays function like before, 

a. gou b. ma c.ji d. None of the above 

2. When we zhuzhoiig something, we it. 

a. ignore b. adore c. emphasize d. None of the above 

3. Xietojig means . 

a. unity b. contract c. pedigree d. none of the above 

4. If we do something personally, we say women qu zxto. 

a. iiuli b. qinshen c. xinku d. none of the above 

5. Jiiigqi de gaiishou means that something is 

a. unexpected b. disappointing c. anticipated d. none of the above 
II. Performance 

1. Please write in Chinese/Pinym what you will consider when you purchase 
an automobile. 



2. Write any ten items in Chinese or Pinyin that you've learned from the 
lesson. 
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Lesson Twelve Name 

L Multiple Choice 

Please circle the letter of the best answer according to your knowledge. If 
you are not sure about the answer, please leave it alone, don't try to guess. 

1. He behaves recently. I just don* t see why. 

a. qiguai h. piooliang c. xinku d. none of the above 

2. Dizhi is . 

a. paper b. address c. map d. none of the above 

3. An alley is . 

a, malu b. xiangzi c. jiedao d. none of the above 

4. Mothex'^s sister is 

a. guma b. jiuma c. yima d. none of the above 

5. Ting is to . 

a. stop b. start c. wait d, none of the above 

11. Performance 

1. How many dialects are spoken in this clip? What are they? 

2. What does gai lai gai qu mean? 
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INDIVIDUAL STUDENT SCORES 



PRE-TEST SCORES, POST-TEST SCORES AND G.VJN SCORES 




Week 1 


Week 2 


Week 3 


Wcok 4 




Pre- 
test 


Post- 
lest 




PrA. 

test 


Pncf 

test 


Osin 


Pro 

1 re. 
test 


Post- 
test 




1 re- 
lest 


rost* 
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